ERA 3:
REVOLUTION AND THE NEW NATION, 1754-1820

Introduction

When most Americans think of the American Revolution, theytof the events that took place
between the battles at Lexington and Concord (1775) and they Dfdgaris (1783). And yet most
historians who have studied early America assert thaetidmerican Revolution began years before
the first shots were fired and needed several decadestonget the nature and character of that
momentous event. Therefore, in order to understand theergdlition, we must begin somewhere in the
mid-18" century and conclude our study at legfser the War of 1812 (called by many the Second War
for American Independence).

Many Americans, especially on July 4, enjoy boasting abowtsignificant the American
Revolution was in world history. According to PulitzerZerivinning historian and professor Walter
McDougall, however, in this case Americans are cortadtis stimulating bookreedom Just Around
the Corner: A New American History, 1585-182804), he claims that the “creation of the United State
of America is the central event of the past four hundretsy&#nd if Americans have not always lived
up to the hopes they felt and expressed in 1776, it cannohkeldbat those hopes still exist and are still
expressed by Americans from Thomas Jefferson to Andrevsdac® Abraham Lincoln to Woodrow
Wilson to Eleanor Roosevelt to Martin Luther King, Jralidhose men and women who settled the
frontier, led lives of decency, cast their ballots, da&= their nation, and kept alive the hopes of the
generation historians refer to as the Founders.

Moreover, even before Lexington and Concord, Americancbadinced themselves (if at the
time no one else) that theirs was a magnificent desiimg/(according to Ezra Stiles, John Trumbull,
John Adams, and many others) that was ordained by Providenearly as 1771, the commencement
address at the College of New Jersey (soon to becomeetm) was an extended poem by graduates
Hugh Henry Brackenridge and Peter Freneau titled “The gRi8lory of America.?

What evidence did Americans have to support their boastsrefing glory” of America? For
one thing, the population growth of the colonies and the earhetlSitates was nothing short of
phenomenal. From a rather meager population of around 240,000 in ¥if8@,8Bmainland colonies
had increased fivefold by 1750, to 1,200,000. By 1800, the populsmmushroomed almost another
fivefold, to 5,300,000 and by 1820 had nearly doubled that, to 18Z87Such an astounding increase
historically has taken place only in what we used tioCaird World” countries, which the United States
in the late 18 and early 19 centuries clearly was. For his part, Benjamin Frariktagged that
America’s growth was unstoppable. And the new nation’s econgroigth kept pace with its increase in
population, for by 1793 the United States was the largestahesimmercial power in the Atlantic
community (Great Britain and France were at war withamather).

For centuries many scholars had embraced an intelldstpathesis known asanlatio imperii,
which essentially claimed that the march of civilizatiistdrically moved from the East to the Wast.
Hardly surprising, Americans enthusiastically embrabedriotion, even though their own artistic and
literary achievements were meager in comparison withi&tfegurope. To counter Europeans’ charge
that Americans were uncultured yokels, many Americans aeddasropeans of being cultured but
simultaneously addicted to luxury, corruption, vice, and dfiany. In contrast, Americans asserted that

! Walter A. McDougall Freedom Just Around the Corner: A New American History, 15851828 York, 2004),
Xi.

2 Eve Kornfield,Creating an American Culture, 1775-1800: A Brief History with Dosnts(Boston, 2001), 83-88.
3 Joseph EllisAfter the Revolution: Profiles of Early American Cultgiew York, 1979), 5.
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they themselves were “nature’s noblemen,” and that ¢neat cultural attainments were still in the future
and would be achieved without the dissipation that charaeteEuropean society.

In all, then, the central theme of Era 3 is a dual dighe creation ofiation, and 2.) the creation
of apeople And while neither process had been completed by 1820rétseend), enough had been
accomplished to guarantee that both processes woulsheenBome people wonder whetbéher has
yet been achieved.

Student Content Goals—4 grade

1. Explain the events that contributed to the outbreak oAmherican Revolution.

2. Understand the major ideas in the Declaration of Indepeadend their sources.

3. Describe the earliest armed conflict of the Revolutiphdar.

4. Summarize the results of the American Revolution.

5. Explain the ideas that led to the creation of the Aidf Confederation, the United States’
first constitution.

6. Explain the weaknesses of the Articles of Confederatidnetido the writing and ratification
of the 1787 Constitution (our present Constitution).

7. Relate the hardships faced by early white settlergondssee in the late 1700s.

8. Understand the reason for the creation of the stateaokl#r and the subsequent creation of
the state of Tennessee.

9. Identify the various racial and ethnic groups that lineflennessee at the time of statehood.

10. Identify the accomplishments of notable Tennessee indigidueh as William Blount, John
Sevier, John Donelson, Andrew Jackson, etc.

Student Content Goals—8 Grade

1. Explain the events that contributed to the outbreak oAmterican Revolution, including
leaders who resisted imperial policy, the English efftrtsix the colonies after 1763, the divergent
economic interests of the colonies and mother countyreggidnal motivations (North, South, etc.).

2. Know the major sources and ideas of the Declaratiomdejplendence.

3. Describe the military events of the Revolutionary War.

4. Explain the roles played by important individuals in theeAioan Revolution, the winning of
independence, and the creation of the Articles of Confedaréitie United States’ first constitution).

5. Explain the successes of the Continental Congress durirgjtanthe Revolution. The
failures.

6. Explain the causes and results of the Annapolis Conventib8laays’'s Rebellion.

7. Explain the debates over the drafting and ratificatioheflZ87 Constitution (the United
States’ present constitution).

8. Analyze the main ideas of the Federalist Papers.

9. Learn the major individuals, trends, and events of duerfalist Era (1789-1801) and the
Jeffersonian Era (1801-1824).

10. Explain the settlement of Tennessee by Euro-Americahg ih700s and the process of the
admission of Tennessee into the Union (including the faibge sf Franklin, the rise of Tennesseans in
national politics, etc.).

Student Skills Goals—4' Grade
1. Detect the causes of an event, such as the AmericafuRen, the drafting of the 1787
Constitution, the election of Thomas Jefferson, the WaBaP, etc.
2. Distinguish between fact and opinion in an importmaument or letter of the period.
3. Be able to use maps, graphs, media and technology sauemgitre information.

105



4. Discover resources available from museums, histoitesl| §ibraries (including presidential
libraries), and local and state preservation and histicsacieties. Utilize community sources for
historical awareness.

5. Be able to manage and classify information by soetu®nology, and importance. Use that
data to solve a historical problem.

6. Detect bias in data presented.

7. Construct and analyze a timeline.

8. Use both primary and secondary sources to solve aitadtoroblem.

Student Skills Goals—8' Grade

1. Demonstrate an understanding that people in differens tme places view the world
differently.

2. Be able to interpret a visual contrasting life betond after the American Revolution
(education, family size, transportation, politics, etc.)

3. Be able to explain the principal ideas of the Declaratidndependence and the major parts of
the Constitution of the United States.

4. Order events correctly on a historical timeline.

5. Differentiate between a primary and secondary s@andée strengths and weaknesses of
each.

6. Be able to explain in economic terms why the institudioslavery flourished in the South as
opposed to the North.

Teacher Development Goals

Historical Content. Teacher is able to arrange the causal factors leadmgigtorical event
(such as the American Revolution) in the order of impceahot all causal factors/events are of equal
weight.

Use of Primary SourcesTeacher is able to lead students to an analysis strisegths and
weaknesses of primary sourdes.

Historical Thinking. Teacher is able to engage students in historical thinkimgisyg
guestions that go beyond the facts and interpretations pedsarthe students’ textbook.

Integration of Technology. Teacher is able to increase student interest andtiatidy using
multimedia sources (videos, sound recordings, CDs, commitease, Internet).

Timeline

1754 Albany Congress

1754-1761 Seven Year’'s War (in Europe 1754-1763)
1760 George lll becomes King of Great Britain
1763 Treaty of Paris/Proclamation of 1763
1764 Sugar Act

1764 Currency Act

1765 Quartering Act

1765 Stamp Act

1766 Stamp Act repealed

1766 Declaratory Act

1767 Revenue Act (Townshend duties)

* For a good example of how primary sources can disagt#erabe wrong, see “What Really Happened in the
Boston Massacre? The Trial of Captain Thomas Presitofyilliam Bruce Wheeler and Susan D. Becker,
Discovering the American Past: A Look at the Evidei@mston: Houghton Mifflin, 8. ed., 1994) vol. 1, 71-96.
This problem, altered slightly, appears in all the o#thtions of this book.
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1768
1770
1770
1771
1772-1774
1773
1773
1774
1774
1775
1775
1775
1775
1776
1776
1777
1777
1777-1778
1778
1781
1781
1783
1786-1787
1787
1787
1788
1789
1789
1789
1791
1791
1793
1793
1794
1795
1796
1796
1798
1798
1798-1799
1800
1803
1803
1804
1804-1806
1808
1811
1812-1815
1812
1812
1814

John Hancock’s shipberty seized by Boston customs commissioner
Townshend duties, except tea, repealed
Boston Massacre (March 5)
Battle of Alamance Creek in North Carolina
Committees of correspondence formed
Tea Act
Boston Tea Party
Coercive Acts and Quebec Act
First Continental Congress
Battles of Lexington and Concord
Second Continental Congress
Olive Branch Petition
Battles of Breed's Hill and Bunker Hill
Thomas Paine publishi@emmon Sense
Declaration of Independence
Congress approves Articles of Confédera
British troops seize Philadelphia
Valley Forge
Treaty of Amity and Commerce — France recognizedoibeists
Articles of Confederation become law
British General Charles Cornwallis surrenders at Wanit
Treaty of Paris
Shays’s Rebellion
Northwest Ordinance
Philadelphia convention frames federal Constitution
Federal Constitution formally ratified by 9 of 13 state
George Washington elected and inaugurated as firgtepries
Judiciary Act
French Revolution begins
Ratification of the Bill of Rights
First Bank of United States chartered
Fugitive Slave Law
Eli Whitney invents the Cotton Gin
Whiskey Rebellion
Jay’'s Treaty
George Washington's Farewell Address
John Adams elected president
XYZ Affair
Alien and Sedition Acts
Virginia and Kentucky Resolutions Acts
Thomas Jefferson elected president
Marbury v. Madison
Louisiana Purchase
Aaron Burr kills Alexander Hamilton
Lewis and Clark Expedition
James Madison elected president
Battle of Tippecanoe
War of 1812
British burn Washington D.C.
Hartford Convention
Treaty of Ghent
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1815 Battle of New Orleans

1816 James Monroe elected president

1816 Second Bank of the United States chartered
1817-1825 Construction of the Erie Canal

1818 Andrew Jackson invades East Florida

1819 McCullochv. Maryland

1820-21 Missouri Compromise

1823 Monroe Doctrine

Major Themes, Issues, Documents, People, Events
1. Themes/Issues

The dual theme dfreation (creation of a nation, creation of a people) at firgst be broken into
three chronological subthemes that can best be expressedamthaf questions:

Subtheme 1What were the causes of the American Revolution (ideologicaticpd!

economic, demographic, etc.)? (1750-1775)

Subtheme 2 How can the victory of the colonies over a much more powerdtihen

country be explained? (1775-1783)

Subtheme 3 How did Americans attempt to create a nation? Howldkg aittempt to

create a single nationality known as “Americans”? (1783-1820)

Subtheme loffers a number of possible causes of the American Réweli@epending on the
level of sophistication of the students, you may sughestsuich an event may well have more than one
cause or set of causes. For example, many colonistdedibat they joined the rebellion because they
loved liberty and hated British tyranny (see Jeffersosiof despotic acts of George Il in the “he has”
clauses of the Declaration of Independence). And yet thatm@st no question that the Frenchman who
said that “the freest people in the world rebelled$warrect. American colonists were considerably freer
than their British counterparts, enjoyed a higher stahdfliving than almost any other people in the
world, and were the lowest taxed people in the coloni¢seomother countries of Europe. So although
Americans were sincere in their fears that theiurgtights were being taken from them, in fact that was
not the case.

As for economic causes, it already has been noted thetlibv@sts had a higher standard of
living than their British counterparts and paid far feteetes than people living in Britain. And yet it is
clear that numerous colonists reacted—and sometimegdeaotently—to the attempts by Parliament to
levy taxes on the colonists. The colonists adopted the crig¥adion without representation,” which
referred to the fact that the colonists were not regmtes! in Parliament (except by virtual representation).
But none other than Benjamin Franklin maintained thatdhenists simply did not want to be taxed at
all, either with representation or without it. Nevertksleeconomic causes cannot be completely ruled
out.

Looking back over the years, in 1818 John Adams wrote a fetBaltimore editor Hezekiah
Niles which dealt directly with the question at hand:

But what do we mean by the American Revolution? Do we rtfeaAmerican war? The

Revolution was effected before the war commenced. The Remwlwas in the Minds and Hearts

of the People.... This radical change in the Principles, iGmsn Sentiments and Affections of the

People was the real American Revolutiofi....

In one sense, Adams was expressing the opinion that lhréexy once mere children clinging to the
eastern edge of a vast wilderness continent, by the mid-h&d0grown up, at least to adolescent states,
and desired more home rule which Britain (with its Newpérial Policy) was unwilling to grant. And, as

® Bernard Bailyn;The Ideological Origins of the American Revolut{@ambridge, MA: Harvard University Press,
1967).
® See Daniel J. Boorstin, ein American Prime(New York, 1966), 248-49.
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to growth, change, and maturation, see the demographic and ecatatistics in Era 2 to appreciate
how much the colonies had matured.

Thus the subtheme on causation is not as simple ag ajpears. To repeat, depending on the
maturity and sophistication of the students, introducing ayestgng a combinatioof causes would be
more historically accurate.

Subtheme 2similarly offers a variety of answers to the quasf why the colonists actually
won their independence. Some years ago a respected higtabigahed an article with the rather startling
title “England’s Vietnam: The American Revolutioh&s one can imagine, the piece raised a storm of
controversy. And yet, the article raised some thoughtfubreafor why the British lost, including 1) they
fought without allies, 2) the war was increasingly expendeading to increase opposition to the war at
home, 3) the British at time or another held every Amaraty, and yet they could not them all at once,
4) it was impossible for the British to tell friend frdoe among the colonists, 5) the colonists carried on
a decidedly unorthodox war, which made it difficult for Bréish to bring their power to bear, 6) there
was division in the British government over whether to condqueAmericans or compromise and make
peace with them and, as a result, they attempted totdanlitbiout succeeding in either, 7) the colonists
did not have to win, but just remain in revolt until Btitiwill collapsed, 8) the American Tories were of
no significant value to the British. And more.

In some waysSubtheme 3is the most interesting of all. For one thing, the eoeadf a nation
goes far beyond writing the Articles of Confederation and trionmake America’s first constitution
work, the calling together of delegates in the summer of 178Faft a new Constitutichthe ratification
of that document, and the addition of the Bill of Rightsthat point Americans then had to make their
new government work (Benjamin Franklin once quipped that Aises were experts at destroying
governments but had yet to prove that they could larik). That would come with the Washington
administration’s domestic and foreign policies (both thenbrald of Alexander Hamilton), the evolution
of the first political party system, the Jeffersonian @&01-1824), the use of the federal courts under
John Marshall to establish the superiority of the cegmakrnment over those of the states, and the
nationalism resulting from the War of 1812 ... and espedha#yBattle of New Orleans.

More interesting, however, is the second part of the subthiibmereation of Americans. This
was done in part by the accomplishments noted above. But pgueaps much came as a result of the
successful attempt to createsense of nationalism. At its founding, every natiomstory has
consciously attempted to create or increase the fedlingtionalism, in large part to shift people’s
allegiance from their religion, race, ethnic group, or afdayalty to the nation itself. This is done
through the celebration of patriotic holidays, the creadfomational heroes and heroines, national
symbols on coins and postage stamps, and nationalist songe&tidre. It would take some years for
this sense of nationalism to take hold, and most individualdd continue to harbor mixed or dual
allegiances (such as to their nation atate or community or ethnic group), but by the end of thedVa
1812 it could be said that American nationalism had leedraced by most of those free people who
lived in the United States. Therefore, the dual thenwreaztion had been effected. As we shall see,
however, issues that arose after 1815 seriously weakenawittatalist spirit, until by 1861 part of that
nation transferred their loyalty from the United Statea hew nation, the Confederate States of America.

" Richard M. Ketchum, “England’s Vietnam: The Americarvétation,” in American Heritage2 (April 1971): 6-

11, 81-83.

& Technically, the delegates were only authorized to artiendrticles of Confederation. But most of them quickly
agreed that the Articles were too flawed to be fixed aatdah entirely new document was needed. The major force
behind the writing of the Constitution was James MadiSee Lance Banninghe Sacred Fire of Liberty: James
Madison and the Founding of the Federal Repufititaca, New York: Cornell University Press, 1995).
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2. Documents
a.) Primary Documents
1. Declaration of Independence (1776)
The Declaration of Independence is a statement adoptibe [ijontinental Congress
on July 4, 1776, which announced that the thirteen Amedobmmies then at war with
Great Britain were now independent states, and thus no lompget af the British
Empire. Written primarily by Thomas Jefferson, the Detlan is a formal explanation
of why Congress had voted on July 2 to declare independermedreat Britain, more
than a year after the outbreak of the American Revolutyonéar. The Declaration
served notice that Americans no longer viewed themsles/Esnglish, affirtmed that
government originated in the consent of the governed, and upheldhhef the people
to overthrow monarachical rule.

2. Articles of Confederation (1781)

The Continental Congress adopted the Articles of Confederdle first
constitution of the United States, on November 15, 1777. Howetdication of the
Articles of Confederation by all thirteen states did nauoantil March 1, 1781. The
Articles created a loose confederation of sovereign stas weak central government,
leaving most of the power with the state governments. Thefoeadstronger Federal
government soon became apparent and eventually led to thet@arsii Convention in
1787. The present United States Constitution replaced tieesrof Confederation on
March 4, 1789.

3. Constitution of the United States (1787)

The members of the Constitutional Convention signed the dJSitztes
Constitution on September 17, 1787 in Philadelphia, PennsylvEmaConstitutional
Convention convened in response to dissatisfaction with tti@es of Confederation
and the need for a strong centralized government. Aftermfonths of secret debate and
many compromises, the proposed Constitution was submittbd stetes for approval.
Although the vote was close in some states, the Constitwasreventually ratified and
the new Federal government came into existence in 1789. Thet@omstestablished
the U.S. government as it exists today.

4. The Bill of Rights (1791)

In the United States, the Bill of Rights is the namevbych the first ten
amendments to the United States Constitution are known. Wéeyintroduced by
James Madison to the First United States Congress in E/@8exies of articles, and
came into effect on December 15, 1791, when they had bifgedrby three-fourths of
the States. Thomas Jefferson was a proponent of thef Biljbts.

5. President George Washington's “Farewell Address” (1796)

George Washington’s “Farewell Address” announced that hévnot seek a
third term as president. Originally published in Davidd@aypoole’sAmerican Daily
Advertiseron September 19, 1796, Washington devoted much of the adudm®estic
issues of the time, warning against the rise of polipeaties and sectionalism as a threat
to national unity. In the area of foreign affairs, Waghon called for America “to steer
clear of permanent alliances with any portion of theifprevorld.” Although the ideas
expressed were Washington’s, Alexander Hamilton wrote & [@ag of the address.
James Madison drafted an earlier version of the adards®?2.
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6. Thomas Jefferson’s First Inaugural Address (1801)

Thomas Jefferson was inaugurated as the third presidére binited States on
March 4, 1801, after being elected in one of the nationsestopresidential contests. In
this, his first inaugural address, Jefferson sougledaolr out to his political opponents
and heal the breach between Federalists and Republi¢deomgl$ criticized as a deist or
even an atheist, Jefferson strongly stated his beligeiimportance of religion in the
address. He closed the speech listing the “freedonigior®’ prominently among the
constitutional freedoms.

7.Marbury v. Madison (1803)

Marbury v. Madisonconstitutes a landmark case in United States law. The
United States Supreme Court’s decision, issued by John Mafshmed the basis for
the exercise of judicial review according to Articledf the Constitution. The first
Supreme Court decision to declare something “unconstitutidiakbury v. Madison
established the concept of judicial review in the U.S.iftha that courts may oversee
and nullify the actions of another branch of government).dBogsion defined the
“checks and balances” of the American government.

8. McCulloch v. Maryland (1819)

Like Marburyv. Madison, McCulloclv. Maryland was a landmark decision
issued by John Marshall as Chief Justice of the Supreme Gfche United States. The
state of Maryland had attempted to impede operatiorboérech of the Second Bank of
the United States by imposing a tax on all notes of aok chartered in Maryland. The
Court invoked the “Necessary and Proper Clause” in the @drmt, which allowed the
Federal government to pass laws not expressly provided foe i@dnstitution's list of
express powers as long as those laws are in useful furtieevhthe express powers. This
fundamental case established two key principles: The Qaistitgrants to Congress
implied powers for implementing the Constitution's exppessers, in order to create a
functional national government and state action may not imgaakeconstitutional
exercises of power by the Federal government.

b.) Other Documents
1. John Dickinson, “Letters from a Pennsylvania Farmer” (1768)

Opposed Townshend Acts. Using constitutional argument laitbgolitical
economy, Dickinson sought to persuade everyone who read tds,vem either side
of the Atlantic, of both the economic folly and the uncaastnality of ignoring the
rights of Englishmen living in the American Colonies. Theelstfirst appeared in
the newspapers over a period of ten weeks in late 1767 dynd é68.

2. Phillis Wheatley, Poems on Various Subjects, Religious and Mo(alr'73)

Born about 1753 in West Africa, some where along the RiverNigesent day
Nigeria, she was kidnapped in 1761 and taken to Amerieastave ship called
"Phillis" (from which she took her name). She was purchas8&bston by John
Wheatley, a wealthy merchant. Wheatley and his wifeues instructed the young
girl and encouraged her educatimgtjuding study of Latin and history. Wheatley's
book is today seen as helping create the genre of AfApaarican literature. She is
honored as the first African American woman to publish@klamd the first to make
a living from her writing.
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Patrick Henry, “Give Me Liberty” speech (1774)

“Give me Liberty, or give me Death!” is a famous quintaiattributed to Patrick
Henry from a speech he made to the Virginia Convention.dtgiaen March 23,
1775, at St. John’s Church in Richmond, Virginia, and is teddvith having swung
the balance in convincing the Virginia House of Burgesses ®gessolution
delivering the Virginia troops to the Revolutionary War. Régualy, those in
attendance, upon hearing the speech, shouted, “To arnashisd’

Thomas Paine,Common Sens€l776)

In relation to the population of the Colonies at that titnkad the largest sale
and circulation of any pamphlet/book in American hist@gmmon Sengaesented
the American colonists with a powerful argument for indeperelé&oen British rule
at a time when the question of independence was still undeétdene wrote and
reasoned in a style that common people understood; forda@nmhilosophy and
Latin references used by Enlightenment era writers, BaineturedCommon Sense
like a sermon and relied on Biblical references to ni&ease to the people

Noah Webster'sSpelling Book(1783)

Webster complained that the English language had been cartyptiee British
aristocracy, which set its own standard for proper isigetind pronunciation. The
appropriate standard for the American language, arguedt&/ebss that the
people-at-large must control the language; popular sovererggtywernment must
be accompanied by popular usage in language. WebSigelkeing Bookvas
arranged so that it could be easily taught to studantbkijt progressed by age. From
his own experiences as a teacher, Webster thougBipileershould be simple and
gave an orderly presentation of words and the rules dirgpand pronunciation. He
believed students learned most readily when he broke a coprplelem into its
component parts and had each pupil master one part beforegmovhe next.

“Virginia Statute for Religious Freedom” (1786)

The Virginia Statute for Religious Freedom is both a staté¢ about freedom of
conscience and the principle of separation of church atel Stitten by Thomas
Jefferson and passed by the Virginia General Assembly onryaltal 786, the
Statute is the forerunner of the first amendment protectavreligious freedom.

Alexander Hamilton, James Madison, and John JayThe Federalist Papers
(1788)

The Federalist Papers are a series of 85 articles advgptad ratification of the
United States Constitution. Seventy-seven of the essagspubtished serially in
The Independent JournahdThe New York Packéetween October 1787 and
August 1788 (See esp. #10 and #51).

Kentucky Resolutions (1798-1799)

The Kentucky Resolutions, written by Thomas Jeffersompposition to the
Alien and Sedition Acts, which had extended the powerlseofa@deral government,
were political statements in favor of states' rigimis &trict Constructionism. They
argued that the United States Constitution was a “ecthr agreement among the
states. Therefore, the federal government had no rigletcise powers not
specifically delegated to it and that if the federal gore@nt assumed such powers,
acts under them would be void. So, states could decidetiséitationality of laws
passed by Congress.
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9.

Thomas Jefferson to John Holmes, April 22, 1820, concerningd Missouri
Compromise.

In his letter to John Holmes, Thomas Jefferson voicededes fof many
Americans that conflicting views of states’ rightsyvsly, westward expansion, and
the powers of the federal government had brought the United $téetee verge of
civil war. Despite the Missouri Compromise of 1820, which aldwkssouri to
enter the Union as a slave state, the intransigentenatuihese explosive issues
proved Jefferson to be prophetic: “This momentous questi@na [fire bell in the
night, awakened and filled one with terror, | considered d@nce as the knell of the
Union. It is hushed indeed for the moment. But this is @eeponly, not a final
sentence... we have the wolf by the ears, and we can niedltehim nor safely let
him go.”

c.) Other Primary Sources

1.

Newspapers.The Hodges Library at the University of Tennessee hasgmifitent
collection of early American newspapers that are availanline, seevww.utk.edu
as well asnww.earlyamerica.com

. Cartoons. See the 1754 “Join or Die” cartoon, published by Benjaminkfiran
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3. Broadsides.We would call them “posters” but early American brodésiwere
posted in inns, taverns, etc. on a multiplicity of sulsjésee the sample on
Philadelphia burials and baptisms for 1793, the year of thetrisz yellow fever
epidemic).

BRBRBRRRE R BRI RER B R RERRRER R R R REREREEEREBERERRER R

MORTALITY
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Hi little weapon in the parrower fphere
Of fweet somraTic comiort, and cuts down
"The faireR bloom of fublusary blife

;‘EACH \n‘hlnhhm-'nhi‘
Of Taux’s enermons feyibe, whafe ample fweep,
Serikes eplres froim the root ; each Moanr pbyy

An Account of the BAPTISMS AxD BURIALS in the United Churchcs of Chrift Church and St. Peter’s,
by Matthew Whitehead and John Ormrod, Clerks; and Jofeph Dolby, Sexton.
Alfo——-An abftra& of the Baptilms and Burials of the various Congregations of the City and Suburbs of
Phllade]phla. From December 25, 1792, to December 25, 1793
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139 398 German Lutherans - 802 Dito - - - 617
—_— o Ditto Reformed - 224 Ditto - - - 151
The Friends - - 482 Diwo - - - 343
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4. Engravings. See Paul Revere’s (possibly plagiarized) engraving of tis¢oB
Massacre (1770). Encourage students to spot the historicalinaaies in this artful
piece of propaganda.
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5. Music. See the sample of William Billings’ hymn “Chester £@mbination of
religion and politics and next to “Yankee Doodle” the most papsbng sung by
American soldiers in the Revolutionary War. See also “Yarikeodle” and “The
Star Spangled Banner.”
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“Yankee Doodle”

Tradition has it that Yankee Doodle had its origins in the French and Indiarnwihé&r New
England troops joined Braddock's forces at Niagara. In contrast to thamsgipolish of the
British army, the colonials were a motley crew, some wearingsiures and furs. Dr. Richard
Schuckburg, a British Army surgeon reportedly wrote the tune ridicthm@\mericans in the
early 1750s. Some scholars believe it is a variant of the nurisgnye Lucy Locket.

Despite the fact it began as ridicule, the colonials theksong for their own. Countless versions
and parodies evolved, many of which made fun of their offjaacluding George Washington.
These verses are included at the end of the tune. Whemw&lbs surrendered at Yorktown it is
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said while the British played “The World Turned Upside Dwine Americans played “Yankee
Doodle”.There are said to be as many as 190 verses of YBooeke.

Father and | went down to camp
Along with Captain Gooding

And there we saw the men and boys
As thick as hasty pudding.

Chorus

Yankee doodle, keep it up
Yankee doodle dandy

Mind the music and the step
And with the girls be handy.

There was Captain Washington
Upon a slapping stallion
A-giving orders to his men

I guess there was a million.

Chorus

And then the feathers on his hat
They looked so' tarnal fin-a

| wanted pockily to get

To give to my Jemima.

Chorus

And then we saw a swamping gun
Large as a log of maple

Upon a deuced little cart

A load for father's cattle.

Chorus

And every time they shoot it off
It takes a horn of powder

It makes a noise like father's gun
Only a nation louder.

Chorus

| went as nigh to one myself

As' Siah's underpinning

And father went as nigh agin

| thought the deuce was in him.

We saw a little barrel, too

The heads were made of leather
They knocked upon it with little clubs
And called the folks together.
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Chorus

And there they'd fife away like fun
And play on cornstalk fiddles

And some had ribbons red as blood
All bound around their middles.
The troopers, too, would gallop up
And fire right in our faces

It scared me almost to death

To see them run such races.

Chorus

Uncle Sam came there to change
Some pancakes and some onions
For' lasses cake to carry home
To give his wife and young ones.

Chorus

But | can't tell half | see

They kept up such a smother

So | took my hat off, made a bow
And scampered home to mother.

Chorus

Cousin Simon grew so bold

| thought he would have cocked it
It scared me so | streaked it off
And hung by father's pocket.

Chorus
And there | saw a pumpkin shell
As big as mother's basin

And every time they touched it off
They scampered like the nation.

Other Verses:

And there was Captain Washington,
With gentlefolks about him,

They say he's gown so ‘'tarnal proud
He will not ride without them.

Chorus

There came Gen'ral Washington
Upon a snow-white charger
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He looked as big as all outdoors
And thought that he was larger.

Chorus

“Star Spangled Banner”

Francis Scott Key, 1814

While aboard an English ship trying to secure the release oéadyiFrancis Scott Key
witnessed the bombardment of Fort McHenry. When the bombardment wathevenerican
flag was still flying. He wrote a poem The Defense of Fort McjHewinich was first printed
anonymously on a broadside in 1814. On September 20 it was published in TherBaltim
Patriot. Key's brother-in-law suggested he set the words to theltdaacreon in Heaven.
When the sheet music was published in 1815, the name was changed to TpangiadS
Banner. The song was first adopted by the army and navy as the nationah alttivas officially
recognized as the American National Anthem in 1931 by an act of Congress.

Oh, say, can you see, by the dawn's early light,

What so proudly we hail'd at the twilight's last glearfling
Whose broad stripes and bright stars, thro' the perilous figh
O'er the ramparts we watch'd, were so gallantlyastieg?

And the rockets' red glare, the bombs bursting in air,

Gave proof thro' the night that our flag was still there.

O say, does that star-spangled banner yet wave

O'er the land of the free and the home of the brave?

On the shore dimly seen thro' the mists of the deep,
Where the foe's haughty host in dread silence reposes,
What is that which the breeze, o'er the towering steep,
As it fitfully blows, half conceals, half discloses?

Now it catches the gleam of the morning's first beam,
In full glory reflected, now shines on the stream:

‘Tis the star-spangled banner: O, long may it wave
O'er the land of the free and the home of the brave!

And where is that band who so vauntingly swore

That the havoc of war and the battle's confusion

A home and a country should leave us no more?

Their blood has wash'd out their foul footsteps' pollution.
No refuge could save the hireling and slave

From the terror of flight or the gloom of the grave:

And the star-spangled banner in triumph doth wave
O'er the land of the free and the home of the brave.

O, thus be it ever when freemen shall stand,

Between their lov'd homes and the war's desolation;

Blest with vict'ry and peace, may the heav'n-rescuedl la
Praise the Pow'r that hath made and preserv'd us asal nat
Then conquer we must, when our cause is just,

And this be our motto: "In God is our trust"
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And the star-spangled banner in triumph shall wave
O'er the land of the free and the home of the brave!

6. Great Seal of the United State¢adopted by Congress in 1782). Note “E Pluribus
Unum” (Out of Many, One).

7. Flags.Prior to the adoption of the present design in 1777 (nickdd@ie Glory” in
1824 by sea captain William Driver), the new nation had skflags. The story that
Philadelphian Betsy Ross made the first stars and stilggein 1776 has generally
been labeled a myth by historians. Francis Hopkinsomeldito have designed the
first stars and stripes flag, an assertion that wasped by respected historian
Dumas Malone.

Betsy Ross Flag
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8. First Federal Census (1790)Copy of the complete census can be accessed at the
University of Virginia’s Fisher Library’s Historical Cens Browser at
http://fisher.lib.virginia.edu/collections/stats/histcensarsd at the McClung
Historical Collection at the East Tennessee Histomyt&e
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9. Maps. A sample might include:
—western land cessions, 1782-1802

ATLANTIC
OCEAN

- States after
land cessions

Ceded territory

Territory ceded by
New York, 1782

Gulf of Mexico

~ WESTERN LAND CLAIMS, 1782-1802 The Confederation’s settlement of conflicting
western land claims was an achievement essential to the consolidation of political
- union. Some states asserted that their original charters extended their western
borders to the Mississippi River. A few states, like Virginia, claimed western
borders on the Pacific Ocean.
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—Land Ordinance, 1785

The Land Ordinance of 1785 laid the foundations of land paiitlye United States
of America until passage of the Homestead Act in 1862. kaglto be
systematically surveyed into square townships, six miles side. Each of these
townships were sub-divided into thirty-six sections of one sgodle or 640 acres.
These sections could then be further subdivided for galettlers and land
speculators. The ordinance was also significant fabéshing a mechanism for
funding public education. Section 16 in each township was restovdte
maintenance of public schools. Many schools today aréostited in section 16 of
their respective townships, although a great many of the sshoibns were sold to
raise money for public education. In theory, the federal gorent also reserved
sections 8, 11, 26 and 29 to compensate veterans of theuRavaty War, but
examination of property abstracts in Ohio indicates thiatwtas not uniformly
practiced.

VIRGINIA .

P e mrioni ] s . o bt P o i 5 s o0

FKENTUCKY
(792

P‘ENNS;Y‘LVA‘NI‘A

-~ reserved for
- school funds

| One Section = 640 actes (1 mile square
A Half section = 320 aCressq‘m .
B Quarter section =160 acres
C Half-quarter section = 80 acres
D & E Quarter-quarter section = 40 acres

| ot g i

LAND ORDINANCE OF 1785
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—Louisiana Purchase, 1803

10. Art. A sample might includgSee CD Era 3 “ART” File for images]

—"“Benjamin Franklin Drawing Electricity from the Sky,” lBenjamin West
(1805)

—"The Battle of Bunker Hill,” by John Trumbull (1786)

—“Deborah Sampson,” by Joseph Stone (1797)

—“The Declaration of Independence,” by John Trumbull (1817,
commissioned; 1819, purchased)

—"“The Surrender of Lord Cornwallis,” by John Trumbull

—“Preliminary Peace Negotiations with Greatdn,” by Benjamin West.
Left to right: John Jay, John Adams, Benjamin Franklirl|i&h Temple
Franklin (Franklin’s grandson who served as the commissgatretary),
and Henry Laurens.
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11. Chart. The 3 branches of government and departments (Treasaty, Btar,

Attorney-General)
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3. People

Thomas Jefferson (1743-1826)efferson served as the United States’s third Pregjtigai—
1809), Secretary of State (1789-1793), and Vice President (1796-2&&1the principal author
of the Declaration of Independence (1776), and is heralded as threemost influential
Founding Fathers for his promotion of the ideals of repubbram the United States. Major
events during his presidency include the Louisiana Purdh@sethe French for 15 million
dollars (1803) and the Lewis and Clark Expedition (1804-1806). Jeffetealized the
independent yeoman farmer as exemplar of republican virtisésistied cities and financiers,
and favored states' rights and a strictly limited fablgovernment. Jefferson supported the
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separation of church and state and was the author dirdjieia Statute for Religious Freedom
(1779, 1786).

Alexander Hamilton (1755-1804Hamilton served under General George Washington as a
Lieutenant Colonel in the Continental Army, and was appdias a delegate to the
Constitutional Convention in 1787 and Secretary of the Treauing Washington'’s two
presidential administrations. Hamilton was instrumemi@rganizing the Treasury Department,
chartering the first Bank of the United States in 1791 iastduting the Excise Tax, which led to
the Whiskey Rebellion. Hamilton is also noted as a dtewralong with James Madison and
John Jay, of thEederalist Paperswhich not only supported ratification of the Constitution but
also serves as a primary source for constitutionalgregation.

George Washington (1732-1799VNashington was the commander of the Continental Army in
the American Revolutionary War (1775-1783) and served as bothgmesf the Constitutional
Convention of 1787 and the first President of the United S{at@&9—1797). For his central role
in the formation of the United States, he is often retkto as the father of his country.
Washington is best remembered as “Father of Our Cduntry

Thomas Paine (1737-18Q%Author, pamphleteer, radical, inventor, intellectual, retrohary,
and regarded as one of the Founding Fathers of the Unagzt SPaine’s widely-read pamphlet
Common Sengé@776), which presented the American colonists with a powarfiument for
independence from British rule at a time when the questiomdependence was still undecided,
lit the fuse on the debate over American independence.

Patrick Henry (1736-1799)Henry served as both a colonial representative to tlggriarHouse
of Burgesses (1765-1776) and the first post-colonial Governor oiniérfyjom 1776 to 1779. A
prominent figure in the American Revolution, Henry is known @miembered for his “Give me
Liberty, or give me Death!” speech, which convinved the Hafifurgesses to send troops to
fight in the Revolutionary War, and as one of the natia@@sling Founding Fathers. Along with
Samuel Adams and Thomas Paine, he is remembered aktbaermst influential (and radical)
advocates of the American Revolution and republicanism, edlyaai his denunciations of
corruption in government officials and his defense of histagtis. Henry refused to attend the
Constitutional Convention because, according to Henry, “ledt smmat in Philadelphia.”
Following the convention, Henry was noted as a leadirtgfesleralist for his opposition the
ratification.

Nancy Ward (c. 1738-1822Nancy Ward was born in the village of Chota in Monroer@pu
Tennessee. Legend says that she was the niece of Adt&kulh, a Cherokee chief. She became
a “Beloved Woman of the Cherokee” after a battle with tre=k®, which resulted in the death of
her first husband, Kingfisher. In 1776, she warned the Watitiars that the Cherokees were
planning an attack. She is credited with saving thefifdrs. William Bean. In the mid-1750s
she married Bryant Ward, an English fur trader, ansl gwgen the English name Nancy Ward.

William Blount (1749-1800)William Blount served as delegate for North Carotimghe
Constitutional Convention of 1787. President George Washirgtpointed Blount as Governor
of the Southwest Territory in 1790, a position he held uminessee statehood in 1796. During
his term as Territorial Governor, he was also in chafdedian Affairs, and he negotiated the
Treaty of the Holston with the Cherokees. Blount servedessdent of the Tennessee
Constitutional Convention of 1796. He was elected by the Tsee&seneral Assembly to the
United States Senate in 1796, but was expelled in 1797 on sladrda high misdemeanor”. He
then served in the Tennessee State Senate, representi@éunaty until 1799.
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John Sevier (1745-1815Pioneer, soldier, statesman and a founder of the Republier Svas
Tennessee’s first governor and one of its most illustretiirens. Married and on his own at age
sixteen, he was in the vanguard of frontier life and acasimplent from his late teenage years
until his death. First and only governor of the abortedeSiBEranklin, six-term governor of
Tennessee, and congressman for four terms from the edsteict, he was also a soldier of no
mean accomplishment, having risen to the rank of genetta¢ iNorth Carolina militia. Sevier’s
role in the colonists’ decisive victory against the Britiglthe Battle of King’'s Mountain (1780)
turned the British from the West and pushed Sevier foraartie foremost figure among the
Tennessee region’s people. The victory also exerted dicigm influence upon his future
political career.

William Bean (1721-1782William Bean built a homestead on the Watauga River in 1X69.
year later more than 1,000 settlers had joined the Bealy fianfiorm the Watauga Association.
He established another settlement, Bean’s Station in 17i&seTsettliements would become the
foundation of the State of Franklin.

Daniel Boone (1734-1820probably the best-known American pioneer, longhunter, akd fol
hero, the following quote is attributed to Boone: “I have nbeen lost, but | will admit to being
confused for several weeks.” Boone passed through Cumb&kmdnd established the
Wilderness Road, which led to the settlement of the Southiveestory. He built a settlement in
what would become Kentucky called Fort Boonesborough. Hetia¢ed treaties with natives to
allow settlement.

James Madison (1751-183@Yladison served as the fourth President of the UnitedsSth8€9—
1817). However, Madison is best remembered for his rdleeggrincipal author of the United
States Constitution, which has earned him the title offaéher of the Constitution.” During the
ratification debate, Madison, along with Alexander Hamiltod &ohn Jay, authored the
Federalist Papersthe most influential commentary on the Constitution. Maaiwas a leader in
the 1st United States Congress, authored many laws, ancegponsible for the first ten
amendments to the Constitution, also known as the “Fathee @ill of Rights”. As a political
theorist, Madison's most distinctive belief was thatritbw republic needed checks and balances
to protect individual rights from the tyranny of the majority.

John Marshall (1755-1835)As Chief Justice of the United States Supreme Court #&0d

until his death in 1835, Marshall established the Judiciald@ras the principal interpreter of the

Constitution. This idea, the doctrine of judicial revieweagjislative and executive decisions, was
first expounded upon iNarbury v. Madison(1803). Significant subsequent decisions issued by
the Marshall Court, such &cCullochv. Maryland firmly established the federal government’'s

authority over state governments.

Benjamin Franklin (1706-1790)Franklin was an influential author, printer, satjrgolitical

theorist, politician, scientist, inventor, civic actiyistatesman, and diplomat, and the most widely
recognized and perhaps popular American of his time bdtbra¢ and certainly abroad. As a
diplomat during the American Revolution, he secured the Frdlehce that helped to make
independence of the United States possible. He was the atithoor Richard’s Alamanaglan
annual mixture of seasonal weather forecasts, prabhticeslehold hints, puzzles, and other
amusements.
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Samuel Adams (1722-1803)dams was the most effective propagandist of the colanists
Boston and a leader of the opposition to Great Britaor po the American Revolution. After the
Revolution he served as Governor of Massachusetts from 1793-1797.

John Adams (1735-1826Adams was a prominent leader of the opposition to Braad a
leader throughout the American Revolution and the early AmefRepublic. Adams served as
the first Vice President (1789-1797) and the second Presidére bhited States (1797-1801).

Henry Knox (1750-1806)Knox was a Boston bookseller who became an officer in therisan
Revolution and a close friend of and adviser to Georgehivgt®n. As colonel of artillery, he
brought the guns captured at Fort Ticonderoga to Boston fa tis& American siege of that
town. He was the United States’ first Secretary air\dhd was the founder of the Society of the
Cincinnati, an association of Revolutionary War offic&soxville, Tennessee was named in
honor of him.

Aaron Burr (1756-1836)Burr was a Revolutionary War soldier, an attorney, dgipalileader in
New York, and Vice President of the United Statesrduifihomas Jefferson’s first
administration. In 1804, Burr killed Alexander Hamilton inueld which brought an end to his
political career. He went to the western frontier twape indictment for murder, after which his
activities were murky and unclear. He was later arremtedried for treason but was found
innocent.

John Jay (1745-1829American politician, statesman, revolutionary, and digiprday served as
president of the Continental Congress (1778 to 1779), the first Litgce of the United States
(1789 to 1795), and governor of New York (1795 to 1800). During ardth® American
Revolution, Jay was a minister to both Spain and Frameghich role he helped fashion United
States foreign policy and secure favorable peace teomsthe British (the Jay Treaty) and
French. Jay co-wrote thieederalist Papersvith both Alexander Hamilton and James Madison.

James White (1747-1821Revolutionary War soldier, statesman, and philanthropikite was
born in 1747 in Rowan County, North Carolina. In 1783 Nomhoiha passed what came to be
known as the “Land Grab Act” and opened a major portidfest Tennessee for settlement.
During the next decade, White purchased over four thousand maereat is now Knox County.
In 1786 he built a fort (James White Fort) and five yeages latd out a town in what eventually
became Knoxville. White donated land for a town commoneaaRdesbyterian church and
cemetery. For a nominal fee, he sold land to estaKlsxville’s first institution of higher
learning, Blount College, which later became the Uniteersfi Tennessee. White later served in
Tennessee’s constitutional convention of 1796, a short timeregeSSpeaker in the Tennessee
General Assembly, and as a brigadier-general in thek@ee of 1813. He was the father of
Hugh Lawson White, a Tennessee political leader who ran cessfally against Martin Van
Buren for the presidency in 1836.

Anthony Wayne (1745-1796)Wayne was a surveyor, tanner, and soldier. He had argititaty
record during the American Revolution and was called baokthe army by President
Washington after two military expeditions against theéidns ended in failure. He won a
complete victory in the Battle of Fallen Timbers in 1708daf present-day Toledo, Ohio), which
resulted in the Treaty of Greenville.

John Hancock (1737-1793Hancock was a wealthy merchant (partly by evadingdBrdluties
through smuggling) and Revolutionary leader. With Samueisihe was an organizer of the
Sons of Liberty and a signer of the Declaration of Inddpace (as president of the Second
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Continental Congress, he signed the document first, and bdiHylas elected the first
governor of the state of Massachusetts and served in fleagt @f and on until his death during
his ninth term.

4. Events
French and Indian War (1754-1763)Seven Years’ War (1756-1763)he Frech and Indian
War was waged over nine years in North America and meotigh several phases expanding
from a primarily local conflict between English coloniatgl the French and their Native
American allies to a more expansive war with the Briismy allied with the English colonists
and the war fought not only in the North American coloniesatsg in Europe (Seven Years’
War) as well. The conflict, the fourth such colonial waeen the nations of France and Great
Britain, resulted in the British conquest of Canada dlitcome, outlined in the Treaty of Pars
(1763) was one of the most significant developments in a ceoftétgglo-French conflict. To
compensate its ally, Spain, for its loss of Floridléhe British, France ceded its control of French
Louisiana west of the Mississippi. France's colonias@nee north of the Caribbean was reduced
to the tiny islands of Saint Pierre and Miquelon, comifng Britain's position as the dominant
colonial power in North America.

Boston Massacre (March 5, 1770pPn a cold evening in early March 1770, a tense situation
caused by a heavy British military presence in Boston dbaner to incite brawls between

British soldiers and colonial civilians that eventuadg ko troops discharging their muskets after
being attacked by the rioting crowd. Three civilians weltekiat the scene of the shooting, and
two died after the incident. The legal aftermath, molk John Adams successfully defended the
British officer in charge that evening, helped sparkéfellious attitudes shared by many
Bostonians in several other cities and towns throughoutni@dldmerica.

Boston Tea Party (December 16, 1773)he Boston Tea Party was a direct action by colomists
Boston against the British government. On December 16, 1it@Bp#icials in Boston refused

to return three East India Company shiploads of taxetbtBatain, a group of Bostonians ill
disguised as Mohawk Indians boarded the ships and dump@Dllhunds of tea into Boston
Harbor. The incident remains an iconic event of Ameritiatory, and has often been referenced
in other political protests. The Tea Party was the cqudtion of a resistance movement
throughout British America against the Tea Act, whiad been passed by the British Parliament
in 1773. Colonists objected to the Tea Act for a vamétyeasons, especially because they
believed that it violated their right to be taxed onlythgir own elected representatives.
Protesters had successfully prevented the unloading af teaen three other colonies, but in
Boston, embattled Royal Governor Thomas Hutchinson refusdidtothe tea to be returned to
Britain. He apparently did not expect that the protestansid choose to destroy the tea rather
than concede the authority of a legislature in which thene not directly represented.

The Boston Tea Party was a key event in the growtheoAmerican Revolution. Parliament
responded in 1774 with the Coercive Acts, which, among other pyosjstlosed Boston's
commerce until the British East India Company had bgemiddor the destroyed tea. Colonists
in turn responded to the Coercive Acts with additional aicpgotest, and by convening the First
Continental Congress, which petitioned the British monanchefeeal of the acts and coordinated
colonial resistance to them. The crisis escalated,r@némnerican Revolutionary War began near
Boston in 1775.

Battles of Concord and Lexington(1775)These two battles were the first armed military
engagements in the American Revolution. The battles stamtégril 19, 1775 in the towns of
Lexington and Concord. Colonel Francis Smith took 700 Braishy Regulars to destroy a
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cache of weapons stored by the Massachusetts mili@amcord. The patriots were alerted to
the approaching British force and just as morning broke @mbgtn, the first shots were fired.
The patriot militia was outnumbered at this time agltiidack, a few hours later at the North
Bridge in Concord more colonial militia fought and defeatedBritish forces. The British
retreated back into the safety of Boston. These evess described in Ralph Waldo Emerson’s
Concord Hymn as the “shot heard ‘round the world.”

Signing of the Declaration of Independencél776)The Declaration of Independence, adopted
by the Continental Congress on July 4, 1776, announced thairtBeritAmerican colonies then
at war with Great Britain were now independent state$ttams no longer a part of the British
Empire. Written primarily by Thomas Jefferson, the Diettian is a formal explanation of why
Congress had voted on July 2 to declare independence fromBsitaa, more than a year after
the outbreak of the American Revolutionary War. The birthafaiie United States of America—
Independence Day—is celebrated on July 4, the day the worfdihg Declaration was approved
by Congress. After finalizing the text on July 4, Congressed the Declaration of Independence
in several forms. It was initially published as a prirtteoadside that was widely distributed and
read to the public.

Valley Forge, Pennsylvania (1777-1778ite of the camp of the American Continental Army in
the winter of 1777-1778 during the American Revolutionary War. Atha time of great
suffering for the Continental Army as troops starvedfaozk to death and perhaps the lowest
point in the colonists’ struggle for indepenence, it was a tfiretraining and rejuvenation for
Washington’s army.

Shays’ Rebellion (1786} rom 1786 to 1787, Daniel Shays, a former captain in the i@onél
Army, led an armed uprising among mostly farmers inreéanhd western Massachusetts, who
were angered by the state’s taxation on farms. Failueptyrsuch debts often resulted in
imprisonment in debtor's prisons or foreclosure. When Shaysh encountered the state’s

militia, his men were repulsed and dispersed witle Iitoodshed. Shays and his lieutenants were
sentenced to death but were later pardoned. Instead afdgaipopular uprising as George
Washington feared during the winter of 1786-1787, Shays’slRebsparked aggressive
nationalists into pushing for a wholesale reform of thpuRéc’s legal and institutional structure
thereby resulting in a call for a constitutional conventmrevise the Articles of Confederation.

Creation and Failure of the State of Franklin(1784-1790)The State of Franklin was an
autonomous, secessionist United States territory craawethng after the end of the American
Revolution, from territory ceded by North Carolina to tha@eral government in 1784. Franklin's
territory later became part of the state of Tenness&&96. Franklin was never officially
admitted into the Union of the United States and exi&tednly four years (1786-1790).

The War of 1812 (1812-1815Between 1812 and 1815, the United States and the Britisir&mpi
(particularly Great Britain and British North Amer)cavaged what some at the time referred to
as the Second War of American Independence. It was fougdityobin the Atlantic Ocean and

on the land, coasts and waterways of North America.Urhied States declared war against the
British Empire because of its impressment of Ameriaiors into the British navy, the
incitement of Indians in the western territories, a@nthg nationalist anger in the United States.
As the war dragged on, the British, which had regarded/éines a sideshow to the Napoleonic
Wars raging in Europe, subsequently welcomed an ersackfd relations with the United
States. The United States, having achieved an overwhelncitogyvat the Battle of New Orleans
and successfully managed its defenses, emerged fromathagithr a heightened sense of national
feeling and solidarity.
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Sample Lesson Plans

Title of Unit: Colonial Rules
Grade Level 8-12

Overview: During the mid 1700's America was experiencing a greatoflstlife and turmoil as a result
of the demanding colonial rules that England had made the Csléwesby. Because of this oppression
the colonists revolted and the American Revolution takes pldw® particular activity was designed to
show students how the colonists felt during this oppressive period.

Objectives Students will be able to:

1. Explain the colonial rules and have a sincere senseaoftte colonists felt.

2. Describe the outcome of severe oppression, which adlysevolution.

3. Describe the feeling the Colonists had when they extpd oppression and how it felt when they
were oppressed.

Resources Colonial Rules and Classroom Rules

Activities and Procedures

1. At the beginning of the classroom walk into class aditate to the students that some very
severe cuts have been made in the school budget. Tell thentlaaation wide cuts in educational
spending and that as a result this has impacted thisadassind the school. Tell them that you are sick
about the following cuts but you have been directed by theipairio enforce the following rules.

2. As you begin giving the students these very oppressiv&atas and school rules most won't
say anything through the first five, but as the rules becoore oppressive and take away more
classroom freedoms they will become very vocal. Oftemduthis time, they will indicate that the rule
can't be true. Always look stern and let them know in nortenogerms that these are the rules they
must follow for the year.

3. Pass out a copy of the new classroom rules, at ttwrboftthe page have a place for the
parents to sign that they have seen the new rules anti¢lyawill help to enforce them. This gives the
document credibility and makes the students think you amuseri

4. When you have finished reading the rules the students willtavéiave a discussion about the
unfairness of the rules, some will indicate that they pdaREVOLT by calling the district office, they
will voice opinions about how their parents will feel abdwgste new rules. This leads to some very
heated discussion.

5. After the students have become very excited and hangsistarted a revolt, pass out the
colonial laws. Ask the students about how they felt, make casgoerof the colonists and the new
classroom rules. Did they have a voice in the new ruléghtbdeacher presented?

6. Follow up with a quiz on the colonial laws the next clas®g@eafter you have reviewed them
in class.

7. (As a spoof and as another classroom activity | enceuhnagn to take home the new
classroom rules, give them to their parents and watcte#otion. It then becomes a chance for the
students to present the same lesson plan at home. Raventswvhen they find out it is a spoof.)

COLONIAL RULES

1. The Navigation Act of 1651 required all goods enteringd&nto be carried by English ships
with English crews, or by colonial ships with English crearsby colonial ships and crews. All goods
entering of leaving English colonies were required tanldenglish vessels.

2. The enumerated Commodities Act (1660) specified that cortis®duch as tobacco sugar,
cotton, indigo, ginger and dyes could be exported from tlemies only to England or to other English
colonies
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3. The Navigational Acts were to be strictly enforesith the use of the WRITS OF
ASSISTANCE. Writs of Assistance were imposed agega search warrants, permitting English
officials to enter private buildings and ships in searapoofds smuggled into the colonies.

4. The Proclamation of 1763 prohibited colonial settlemest wiethe Appalachian Mountains.

5. The Sugar Act (1764) taxed colonial imports from the Spamdrench West Indies.

6. The Currency Act (1764) forbade further issues of paper mortleg golonies. This
hampered colonial debtors in settling accounts.

7. The Stamp Act (1765) taxed legal documents, newspapersigasnand all other printed
matter. In 1766 this act was repealed, but Parliamenegass Declaratory Act, which asserted its right
to tax the colonies at any time.

8. The Townshend Acts taxed colonial imports of papersglead, tea, and other articles.
Colonists accused of smuggling to evade these taxes wered dgnig trial. In 1770 these duties were
repealed.

9. The Intolerable Acts (1774) The British replied to theérdeson of the East India Company's
property by a series of punitive measures know as the "Intadefad".

10. Boston Port Bill closed the port in an attempt t&eartae colony pay for the destroyed tea.

11. The Massachusetts Government Act took away the ch&d&®d and forbade the Boston
town meeting to assemble without the governor's permission.

12. The Quartering Act compelled Massachusetts colonigi®tde lodging and food for
British Soldiers.

CLASSROOM RULES

1. All assignments will cost 10 cents. No assignmemtogihanded out unless it is paid for.
Please bring $1.00 in advance to cover the first 10 assignments.

2. If a student losses an assignment it will cost B@sde cover the cost of a lost assignment.
This amount will compensate the teacher for additiona spent. This fee must be paid in advance.

3. Tardy Poalicy: 10 cents for every minute a studelattésfor class.

4. Pencils and Pens: If a student borrows a penpemifrom the teacher he or she will pay the
teacher 25 cents for the use of the pen or pencil. Taiwifecover loss of pens and pencils and any other
damage incurred by chewing on the pencil.

5. Late Assignments and Misconduct in the Classroom:

Janitorial duty will be assigned to those studeits turn in late assignments or who cause
problems in the classroom. Check with the teacher oripahior these assignments. (Assignments will
range from cleaning the restrooms, gym area, gardening etc.)

6. Hall Pass Use: Students will be charged $1.00 eaefthieg need to use the hall pass,
regardless of the reason.

7. Books: If a student fails to bring a book to classd will be a $1.00 rental charge. This
must be collected before students can rent a book.

8. Desk Use Fee: Students will be required to pay $X06r@be use of their desk. This will
only be a yearly fee. This fee will cover the cost ai@eing gum and other substances from the bottom
of desks, and any writing that may be done by studeris f@e must be paid immediately.

9. Pencil Sharpener Fee: A fee of $1.00 per year wilhbeged for the use of the pencil
sharpener. District costs have skyrocketed and they clomger provide such services without
charging.

I understand all of the above classroom rules and regularahwill abide by them:

Students Signature

Parent or Guardian

Date
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Title of Activity: The American Revolution

Grades: 4-12

Objective: Students will make connections between a game of tug-obméthe events of the American
Revolution.

Materials: Tug-of-war rope, piece of cloth to tie around the rope.

1. Choose a suitable place for the tug-of-war, and thenake a safety announcemenilake students

to a location in or around the school, such as a playgrdefd], gymnasium, or an auditorium where
there is ample room to safely play tug-of-war on a norsa@aurface. Give those students who are not
comfortable playing tug-of-war the option of simply observivigke the safety announcement. Tell
students “no,” and at every rule change, warn againgiping the rope around any parts of their bodies.

2. Arrange students into three teams for the tug-of-war.
Red team: Place the tallest and strongest students dedhs The Red team should also have
two or three more students than either the White tealBiuerteams.
Blue team: Place the smallest students on this teaenBILie team should have the same number
of students as the White team.
White team: Place the students of medium height and buildiream.

3. Have students take their starting positionsHave the Red and Blue teams line up along the rope on
their respective sides. Have the White team sit nearbysfDelents that they are now ready to begin.
Expect the Red team to be excited and the Blue team todmeidiged. Ask members of the White team:
Who do you think will win? Why?

4. Make the first rule change.Just as the Red and the Blue teams get ready to pull copepause
dramatically and say, “I just remembered one slightechénge.”

Announce that the Blue team will receive a special psaeh as extra free time or pass to skip a
homework assignment, if they wirN@te: This is intended to model the colonists’ greater motivation
to win the American Revolution against the British. Tdmmslogy and the analogies outlined in the
following Notes should not be revealed to students until theeStep 9.) Expect that the Red team
will think that this is unfair but will still be confidelbout winning.

Choose one member of the Blue team and announce thashe will not receive the prize if his
or her team wins.Note: This is intended to model how some American colonists, asitloyalists
and slaves, did not benefit from an American victoBxpect this student, and some others, to
complain about this unfair treatment. In a matter-ot-tane, tell the class that you have made your
decision and it is final.

Tell the White team that they must stand and cheeh@&oBtue team.Note: This is intended to
model the support that American colonists received from Ehaiopean allies.) Ask the White team:
Who do you think will win? Why?

5. Make the second rule chang&Vhen the teams are again ready to pull, pause dramgaticallsay, “I
just remembered another slight rule change.” Then anndaitef the Red team must stand several
yards away from the rest of its team. Explain that thesmbers will run to the rope once the game
begins. Note: This is intended to model the challenge that Great Britaied in supplying its troops
from across the Atlantic Ocean.) Expect Red team mesibde upset, and Blue team members to be
more hopeful about their chances. Ask the White t&&ho do you think will win? Why?

6 When the teams are ready again, pause dramatically and say, “Wal here’s another rule
change.” Then tie the strip of cloth to the middle of the rope. Annodhatthe Red team must pull this
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flag at least 20 feet into its territory to win the-ofgwar. Explain that the Blue team will win if it
prevents the Red team from doing so within 30 secohdge(This is intended to model Great Britain's
offensive war strategy to retake control of its colonie&rrerica, as opposed to the American colonies’
defensive strategy to hold off the British.) Expect Reatenembers to get increasingly upset, and Blue
team members to show more confidence. Ask the White Mémm:do you think will win? Why?

7 Make the fourth rule change When the teams are again ready to pull, pause dramatcallgay,
“There is one final rule change.” Then announce that thi#te/team will be allowed to help the Blue
team at some point in the game. Tell students that yibteWithe White team when to join the Blue
team. Note: This is intended to model France’s entry into the AnagriRevolution, which provided the
American colonists with more military power on land aral sExpect the Red team to be upset, and the
Blue team to become more confident. Ask the white t&dho do you think will win¥vhy?

8 Monitor the tug-of-war. Finally, allow the Blue and Red teams to engage in thefwgar. The Blue
team may have an initial surge, but when all the Red teambers arrive at the rope, the Red team
should surge. As soon as the Red team starts to pull thflard its side, tell the White team to join the
Blue team. The Blue and White teams should take comitbpeevent the Red team from pulling the flag
the required distancelfte: Remind students to drop the rope if the opposition overwhieisteam so
they do not suffer rope burns.)

9 Debrief the game with studentsAfter the Red team has lost the tug-of-war, return gititients to the
classroom. Then discuss the following questions:

* Red team: How did you feel at the beginning of the game?

* Blue team: How did you feel at the beginning of the game?

» White team: Who did you think would win the game atfirwhy?

* Red team: How did you feel as the rules changed? Why?

* Blue team: How did you feel as the rules changed? Why?

* White team: As the rules changed, who did you think wourh® wvhy?

* All teams: What factors allowed the Blue team ta?vi

* All teams: In what ways might this tug-of-war reeswhat happened when

the American colonies fought the British in the Arc@ni Revolution?

Title of Lesson Plan:The American Revolution: Capture the Flag
Grades: 4-12

Overview: Students will learn how the continental Army defeated thigsB in the Revolutionary War
by participating in a game called Capture the Flag, wimotels the strengths and weaknesses on both
sides of the conflict.

Materials Needed:4 small towels/rags (1 red, 3 blue) to be used as #lagsange cones or other items,
tape, whistle, prize for winning team (optional).

1. Prepare playing area and materials for “Capture tlie"Ma&fore class, mark off an area roughly 50
feet by 100 feet (smaller, if you have a class of fewer 8tastudents) on a grassy field/playground area
or gymnasium. Use cones or other items (trash cangpdeks, etc.) to mark off the four corners. Use
tape to divide the field in half.
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2. Review the objective and rules of Capture the Flag. $aidents to the playing area and explain the
rules, as follows:

The object of the game is to capture the other teaatsahd bring it back to your team'’s side of
the field without being tagged by a member of the other.team

When you are on your side of the field, your job is to plasfédse” and tag members of the
other team if they come onto your side. If you go onto the ¢élaen’s side of the field, your job is to
play “offense” and try to capture their flag and bringatk to your side without getting tagged. You
may not throw or hand the flag to another teammate.

If you are tagged on the other team’s side of the field, yast feave the field immediately and
sit next to the teacher. If you are tagged while the flag ysur hand, you must return the flag first.
The teacher will tell you when you can reenter the gaihtke lteacher sees you tagged and you do
not come out immediately, you will be eliminated fromréainder of the game.

Only one student on each team can guard the team’s flddpeaor she cannot touch or move the
flag. All other team members must play offense or defen

When you hear the whistle, stop playing and return to youro$itte field.

3. Divide students into three teams. Have students fa@imgée line, in order, from those with the most
experience playing Capture the Flag (the quickest or ntlastia) to those who have never played the
game. Follow these guidelines to create three teams.

Call upon the quarter of the class with kbastexperience to be the Blue Team.

Call upon the half of the class with thestexperience, remove the best player, and make this

group the Red team.

Ask the student you removed from the experienced group to be tlagnoafpthe Blue team.

Call upon the remaining quarter of the class to be theesaim.
(Historical Analogy: The Continental Army was much smaller and less experighegcthe British
military. However, George Washington, an experiencedesoldas the commander-in-chief of the
ContinentalsNote: This and other historical analogies are given to helpou understand the
connections between the game and the history. Do not skahese with students until after the
game)

4. Conduct six rounds of Capture the Flag. Follow the stepisied below for each round.

ROUND 1
Step 1: Prepare the teams for the first round of the game

Have the Red team stand in a line and warm up by stretehthgpgging in place. Tell the Blue

Team not to do anythingH(storical Analogy: The British Military was better trained than the
American forces.)

Move half the Red team ten yards away from the playind.figlell these students they can only
enter the game when you tell theidigtorical Analogy: British reinforcements and supplies had to
travel across the Atlantic Ocean.)

Tell the White team to root for the Blue teatdistorical Analogy: France sent financial aid and
supplies to the Americans early in the war.)

Ask the White TeamWho do you think will win? Why?
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Step 2: Have the students play for approximately two msnul® not allow the other half of the Red
team to enter the game during this round. Be subiote the whistle to end the round before the Red
Team can capture the Blue team'’s flag.

Step 3: Allow students one minute to rest, and permitsRedBlue players who are not in the game to
enter. Have the reminder of the Red team enter the gaAltwav any students who have been tagged to
reenter the game.

ROUND 2
Stepl: Prepare the teams for the second round of the game.

Tell the Blue team that they will receive a prize sasttandy, if their team wins the game. Do
not offer the Red team any prize if they winHistorical Analogy: The Declaration of Increased
motivation for most Americans)

Tell one student on the Blue team that even if the Blua te&s, you cannot guarantee that he or
she will receive the prize offered other members of the Btam. Give that student the opportunity
to switch to the Red teamHiétorical Analogy: African Americans wondered whether equality
promised in the Declaration of Independence would apglyetim. Many doubted that it would, and
chose to fight on the British side. Others hoped they woutdelged equally, and chose to fight on
the American side.)

Ask the White teamWho do you think will win? Why?

Step 2: Have the student play for approximately two minuBessure to blow the whistle to end the
round before the Red team can capture the Blue teaag's fl

Step 3: Allow students one minute to rest, and permitsRedBlue players who are not in the game to
enter. Allow any students who have been tagged to rebetgame.

ROUND 3
Step 1: Prepare the teams for the third round of the.game

Call the Blue team aside and deliver a brief “pep talk¢demage the Blue team to keep a
positive attitude, even though their situation looks difficliélll them, “These are the times that try
men'’s souls.” fistorical Analogy: Thomas Paine’s pamphl€he Crisisencouraged Patriots to keep
fighting.)

Add a second Blue flag that the Red team must captatiebdth teams that the Red team must
capture both flags to win. Tell the players on the Rathtthat one person may not capture both flags
at once. [distorical Analogy: American victories at Trenton and Princeton-in the Nédciolonies-
showed the British that winning the war would be morediffithan they thought, and boosted
American morale.)

Ask the White teamho do you think will win? Why?
Steps 2 and 3: Repeat Steps 2 and 3 from Round 2.

ROUND 4
Step 1: Prepare the teams for the fourth round of the game.

Tell the Blue team that they do not have to capture #gweflag in order to win the game. They
only have to keep the Red team from capturing all the Blgs.fllistorical Analogy: Washington
realized he did not have to defeat the British to wintae He only needed to keep the British from
defeating and capturing his army.)

137



Call the Blue team aside and explain that if they can twoltbr one more round, they may
receive help.Historical Analogy: After Americans won the Battle of Saratoga, the Elngoromised
to become active allies.)

Allow one volunteer from the White team to join the Blue tefifistorical Analogy: Several
Europeans, such as Lafayette and von Stueben, voluntedrelp the Americans.)

Ask the White team¥ho do you think will win? Why?
Steps 2 and 3: Repeat Steps 2 and 3 from Round 2.

ROUND 5
Step 1: Prepare the teams for the fifth round of the game
Add a third Blue flag that the Red team must captDed.both teams that the Red team must
capture all three Blue flags to win. Remind the playershe Red team that one person may not
capture more than one flag at a tintdis{orical Analogy: Successful hit-and-run tactics used by the
Americans in the Southern Colonies tired out the Britishds.)
Have the White team enter the game on the Blue teashe'sEstplain that if the Blue team wins,
the White team will win a prize, todd{storical Analogy: France sent troops and naval support to
America, which proved decisive at Yorktown.)

Steps 2 and 3: Repeat Steps 2 and 3 from Round 2.

ROUND 6

Step 1: Ask the Red team members if they want to cantmplay under the current rules. Allow Red
team members to express their frustration over the waykk® have been changed to favor the Blue
team. Expect many Red team members to say they aheteequit, and a few members to adamantly
argue to keep playingHistorical Analogy: After Yorktown, British popular support for the war
decreased dramatically. King George and others, howefased to accept defeat for months after
Yorktown.)

Step 2: Declare the Blue team the winner. Have a repegsenfrom the Red team concede victory by
shaking hands with representatives from the Blue teanthand/hite team.Historical Analogy:
Americans won the Revolutionary War.)

Step 3: Announce the terms of the end of the game. Have thiee&w®a hand over its flag to the Blue
team. Give the Blue team and the White team their prizeally, have the Blue team captain promise
the Red team that Red team members will be treatad-@spect even though they lost the game.
(Historical Analogy: The Treaty of Paris ended the war. By the terms dfréagy, Britain withdrew its
forces and recognized American independence. America prbthigeit would not seize any additional
property from Loyalists.)

5. Return to the classroom and debrief the activity. Haxgests sit with their teams. Ask the following
guestions:

(To the Red team) How did you feel at the very beginnirt@@fame? Why?

(To the Blue team) How did you feel at the very beginninthefgame? Why?

(To the White team) At the very beginning of the game, wtgam did you think would win? Why?
(To the Red team) How did you feel as the game went dn?W

(To the Blue team) How did you feel as the game went/dimyz?

(To the White team) What rule changes helped the Blue weath
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Title of Unit: Building a Nation from the Wild Frontiers

Vital Theme of the Unit: America’s Declaration of Independence and Nation Building.
Grade Level 9-12

Number of Lessons in the Unit 2

Time Needed to Complete Unit 2-3 Class Periods

Technology Used None

Introduction : This unit will cover the beginning of a new nation and tineeAican Revolution. This
particular part of the unit will cover the Declaratidriridependence and its importance in forming a new
nation. The unit is broken down into two lessons one whichttident will actually breakdown and
discuss the Declaration of Independence using a text discussikeheet and teacher discussion. The
second lesson will be an activity that will help the studeninderstand the fears and thoughts that the
colonials had to think about prior to and during their breamfEngland.

Lesson Plan 1
Unit: Forming a New Country

Lesson Title Declaring Independence

Lesson Time 1-2 class Periods

Technology used and how None

Materials: Declaring Independence Worksheet

Activity Description(s) and overview of instructional stategies
CHOOSING INDEPENDENCE WORKSHEET

Families can be compared to government. This simulatibalaw a student to see the similarities of
government and families. This exercise will also help in ratdeding the relationship of England with
her colonies. When independence is chosen new responsmtitar, and this exercise will help
students to understand some of those new responsibilities.

Activity 1

The students must take time at the beginning of classsteeathe questions listed below. When the
guestions are answered the teacher may have the studmetshair answers in groups or the teacher
may lead a discussion of the questions. This exercisebawmpleted before you can move to any of
the other activities.

Who makes the rules in your home?

Who makes the decisions?

What decisions are you allowed to make?

Is there anything you want to change about the rules or decisi&img process in your family?

Activity 2
Use the same classroom structure as the questions beforswer the next questions.

Who provides the basic needs for your family?

Describe the breakdown of chores at home. What do you do?
Who decided how these chores would be divided?

Do you get an allowance or any payment for what you do?
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Activity 3

Now the class must prepare for lives outside the familye stindents should form committees of three to
four and discuss how they would set up a home together.

The teacher should try not to help the students. If entionghis given the student should cover all their
possible needs and problems. There maybe a few quettibalp get them started.

Think of all the economic and household responsibilitiesyixa would now assume?
Think of new problems that might arise from living inraup and how they might be solved?

After the committees meet and report back, the teachatdstead a discussion or have the students write
their response to the following two questions:

What are the benefits of living at home? Living on one’s own?
Were you surprised by how many responsibilities independence/ga?eexplain.

Activity 4
Read and discuss aloud the following situations.

You are asked to join a street gang or neighborhood ctudffets protection and/or social activities. The
members pay dues, wear special jackets, and spend ntbeiraime together. Would you join? Why?
Why not? What would you gain? What would you lose?

You live in a dormitory at college. Meals and linea provided, and someone cleans your room once a
week. There is a curfew and house rules about noisersjsiiod drinking. You are invited to join three
other girls/boys in sharing an apartment. Would you go? W¥iy® not? What would you lose? What
would you gain?

You have a choice between two classes. One hasleteslso is very strict, piles on the work, and is
known to a terrible temper. He has a reputation of ftimgeeveryone in the class to pass the state
exams in that subject. The second teacher believes stgtlentd learn through trial and error and
individual research. She does not prepare students itemsyie way for standardized tests. Students
are responsible for taking their own notes during classariceeping up with reading and other work.

At the end of the term they must hand in a special proj&ftiich class would you choose? Why? What
would be the advantages and disadvantages of each?

Activity taken from Breaking Away from the Textbook by Shellyw&sch and Wilma Cordero published
by Scarecrow Education in 1993

Lesson Plan 2

Unit: Building a Nation from the Wild Frontiers

Lesson Title The Declaration of Independence

Essential Question Related to Vital Theme What is trying to be said to the American Peoplthe
Declaration of Independence.

Lesson Time 1-2 class Periods

Technology used and how None

Materials: Declaring Independence Worksheet

Activity Description(s) and overview of instructional stategies
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Text Discussion Worksheet: Name: Date:

For tomorrow you need to have read and INTERACTED WiIhi#ifollowing text. By
INTERACTING WITH the text | mean you have to persoralit by marking your questions and
reactions in the margin next to the text. Some [gethyink of this as having a dialogue or
conversation with the actual words on the page. Thingskould consider doing include.

Circling and then looking up any vocabulary words that yonatdknow
Underline key phrases

Keeping track of the story or idea as it unfolds

Noting word patterns and repetitions or anything that stgikesas confusing or
important

Writing down questions

IN CONGRESS, JdiLY 4, 1776

The unanimous Declarationof the thirteen united States of America

When in the Course of human events it becomes necessanyefpeople to dissolve the political bands
which have connected them with another and to assume amgngwhes of the earth, the separate and
equal station to which the Laws of Nature and of Nat@ed entitle them, a decent respect to the
opinions of mankind requires that they should declaredhses which impel them to the separation.

We hold these truths to be self-evident, that all merr@aed equal, that they are endowed by their
Creator with certain unalienable Rights, that amongetiaes Life, Liberty and the pursuit of Happiness.
— That to secure these rights, Governments are instiéumemhg Men, deriving their just powers from the
consent of the governed, — That whenever any Form of Governmentdsedestructive of these ends,

it is the Right of the People to alter or to abolislaitg to institute new Government, laying its foundation
on such principles and organizing its powers in such forng #em shall seem most likely to effect
their Safety and Happiness. Prudence, indeed, will dittateéGovernments long established should not
be changed for light and transient causes; and accorditiglyperience hath shewn that mankind are
more disposed to suffer, while evils are sufferable tbarght themselves by abolishing the forms to
which they are accustomed. But when a long train of abusassangiations, pursuing invariably the
same Object evinces a design to reduce them under absekget3m, it is their right, it is their duty, to
throw off such Government, and to provide new Guards for filneire security. — Such has been the
patient sufferance of these Colonies; and such is now thesitgoehich constrains them to alter their
former Systems of Government. The history of the presem &i Great Britain is a history of repeated
injuries and usurpations, all having in direct object thaldishment of an absolute Tyranny over these
States. To prove this, let Facts be submitted to a caratid.

Supporting Assignments/Homework This worksheet may also be used for students the pigintto
discussing this topic in a Socratic Circle Setting.

Assessment The student grade should be given based on completassigihment and participation in
the discussion that is being held.
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Title of Unit: Famous Tennesseans

Vital theme of the unit.: Who were Andrew Jackson and John Sevier?
Grade Level 39 & 4"

Number of lessons in the unitFour

Time needed to complete unitSix hours

Technology used: Video of Volume 17 story, “The Duel’, Heddnd series
www.google.comwww.ask.com
http://www.whitehouse.gov/history/presidents/aj7.html
http://bioguide.congress.gov
http://www.johnsevier.com/bio_johnsevier.html
http://www.tennesseehistory.com/class/JSevier.htm
http://http://www.2Learn.ca/construct/graphicorg/venn/vennirdex.

Materials: Computer lab, Averkey Media technology, teacher prepared han#eW-L chart on Dry
erase board, with colored markers, internet, paper and.p@uster boards, glue, scissors, and crayons
will also be used.

Lesson Plan 1

Unit: Famous Tennesseans

Lesson Title John Sevier, Tennessee’s First Governor

Grade Level: 4" & 5™

Essential Question related to Vital ThemeWho was John Sevier?
Lesson Time: 1 hour

Technology usedvww.google.comwww.ask.com
http://statelibrary.dcr.state.nc.us/nc/bio/public/jackson.h
http://www.whitehouse.gov/history/presidents/aj7.html
http://bioguide.congress.gov
http://www.johnsevier.com/bio_johnsevier.html
http://www.tennesseehistory.com/class/JSevier.htm
http://www.isidore-of-seville.com/jackson/index.html

Materials: Computer lab, teacher handout of questions about John 3&éWeéit, chart on Dry erase
board, with colored markers, Internet, paper and pencil.

Activity Description: In the classroom, students will participate in a K-VérLJohn Sevier. Then each
student will be directed to the above websites to resélaeofuestions on the teacher made handout.
After the students have spent time researching facts dbbotSevier, we will come back to the
classroom and brainstorm facts that they discovered dbbuatSevier, together as a group. We will then
fill a word web on the board with the new information ori&e The students will write this new
information down, from the board on John Sevier. We wittulis the new facts discovered, as a large

group.

Assessment Students will be observed for retention through teacbservation and by the answers
they wrote on their handout and their notes.
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Lesson Plan: 2

Unit: Famous Tennesseans
Lesson Title Andrew Jackson, America’'s Seventh President

Grade Levet 3%& 4™ grades
Essential Question related to Vital ThemeWho was Andrew Jackson?
Lesson Time: 1 hour

Technology usedvww.google.comwww.ask.com
http://statelibrary.dcr.state.nc.us/nc/bio/public/jackson.h
http://www.whitehouse.gov/history/presidents/aj7.html
http://bioguide.congress.gov
http://www.johnsevier.com/bio_johnsevier.html
http://www.tennesseehistory.com/class/JSevier.htm
http://www.isidore-of-seville.com/jackson/index.html

Materials: Computer lab, teacher handout of questions on Andrewalackenn diagram, K-W-L
chart on Dry erase board, with colored markers, Intepager and pencil.

Activity Description: Students will participate in a K-W-L on Andrew Jacksdinen each student will

be directed to the above websites to research the questidhsir handout. After the students have spent
time researching facts about Andrew Jackson, we will doaw& to the classroom and brainstorm facts
that they discovered about Andrew Jackson, together asip. gvide will then do a word web on the

board with the new information on Jackson. The studetitsapy the word web onto a piece of paper,
with information about Andrew Jackson. Now the studeritdw given a handout with a Venn

Diagram of John Sevier and Andrew Jackson. They widdked to fill out the diagram with as much
information that they can about both Tennesseans.

Assessment Students will be observed for retention through teacbservation and by the answers

they wrote on their handout. The teacher will take up thgrdims and check for retention and
knowledge of the student.

Lesson Plan: 3

Unit: Famous Tennesseans
Lesson Title The Duel

Grade Levet 3%& 4™ grades
Essential Question related to Vital ThemeWhy did Jackson challenge John Sevier to a duel?
Lesson Time 1 hour

Technology used The Heartland Series, Volume 3 Story 17

Materials: Video, dry erase board, dry erase markers.
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Activity : Students will watch the video on the duel between JelireSand Andrew Jackson. After the
video we will brainstorm ideas from the information thathaee researched all week and the video to try
to describe John Sevier and Andrew JackS@tume The story of a duel John Sevier and Andrew
Jackson planned at Southwest Point in Roane County. Dasdsilegal on State-owned land so they
went to Southwest Point, a one-square-mile piece oflahdwned by the State. They were ready to start
their duel when Jackson's horse ran off with his giiis @pisode addresses how history might have been
changed if they had dueled.

Assessment: Teacher observation and student participation in the clasgsdiion.

Lesson Plan: 4

Unit: Famous Tennesseans
Lesson Title How are Andrew Jackson and John Sevier similar? &tewhey different?

Grade Levet 3%& 4" grades
Essential Question related to Vital ThemeHow are they alike how are they different?
Lesson Time Three hours (two one hour and a half class periods)

Technology usedvww.google.comwww.ask.com http://bioguide.congress.gov
http://statelibrary.dcr.state.nc.us/nc/bio/public/jackson.h
http://www.whitehouse.gov/history/presidents/aj7.html
http://www.johnsevier.com/bio_johnsevier.html
http://www.tennesseehistory.com/class/JSevier.htm
http://www.isidore-of-seville.com/jackson/index.html
http://http://www.2Learn.ca/construct/graphicorg/venn/vennirdex.

Materials: Venn diagramAverkey mediateacher prepared handouts, teacher made word search, K-W-
L chart on Dry erase board, with colored markersrit, paper and pencil. Poster boards, glue,
scissors, and crayons. Averkey media, television and compute

Activity Description: On day one of lesson three, the students will have jpatige in a K-W-L on
Andrew Jackson, and John Sevier. They should have betighté/gamiliar with John Sevier and
Andrew Jackson. As a class we will do a Venn diagratmodin Tennesseans on the board. This
information will be left on the board. The students ailo have information filled out on two handouts,
on John Sevier and Andrew Jackson, as well as a specddiiaVenn diagram. The students will be
given a word search puzzle with words from the previous Iessdiihe teacher will put two primary
sources, one at a time on the television from the computey the Averkey media. The first will be a
picture of Andrew Jackson, with facts about him fromwfev. whitehouse.gogite. Discussion will be
made from the teacher about the facts of the duel that wnititekson challenged John Sevier. Then
John Sevier’s picture will be put up on the screen, with facits hiswww.johnsevier.consite. Students
will discuss both Tennesseans, and any new informatioadahthat information to the Venn diagram on
the board.

On day two of lesson three, the students will be atkedeate posters about John Sevier and Andrew
Jackson. The students will be allowed to go to any dditoge websites to research information to use
on their poster boards. The only criteria for the pestalf be that they need to show the similarities and
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differences of John Sevier and Andrew Jackson. Studelhtsenable to get information from their
handouts about Andrew Jackson and John Sevier, as well amatiftm from their K-W-L charts, teacher
handouts, and Venn diagrams that were distributed stualents. We will display all posters in the hall
for other classes to view.

Assessment Students will be observed for retention through teasbservation and by the information
they put on their posters.

Name: Date:

Lesson #1 Questionnaire on John Sevier

1. Go to any of the following websites:
http://bioguide.congress.gphrttp://www.johnsevier.com/bio _johnsevier.html
http://www.tennesseehistory.com/class/JSevier.htm

2. Was John Sevier a politician?

3. What position in government did he hold? President, Governor,d8enat
4. How long was he in office?

5. Was he married?

6. What was his wife’s name?

7. Did he have children? How many?

8. Did he have a nickname?

9. What was his nickname?

10. In your opinion was he liked? Explain.

11. Was he considered a “pioneer”? Why?

12. What city and state was he born?

13. What month, day and year was he born?

14. In what year and month and day, did he die?

15. What was the first name of the state of Tennessee?

16. What region was he from in Tennessee? Circle one: Wedliddle  East
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Name: Date:

Lesson #2 Questionnaire on Andrew Jackson

1. Go to any of the following websites:
http://statelibrary.dcr.state.nc.us/nc/bio/public/jacksion. h
http://www.whitehouse.gov/history/presidents/aj7.html
http://bioguide.congress.gov

2. Was Andrew Jackson a politician?

3. What position in government did he hold? President, Governor,d8enat
4. How long was he in office?

5. Was he married?

6. What was his wife’s name?

7. Did he have children? How many?

8. Did he have a nickname?

9. What was his nickname?

10. In your opinion was he liked? Explain.

11. Was he considered a “pioneer”?
Why?

12. What city and state was he born?

13. What month, day and year was he born?

14. In what year and month and day, did he die?

15.  What President was Andrew Jackson? Circle on&: 20 b4 4"

16.  What region was he from in Tennessee? Circle one: We#fliddle East
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Lesson Title: The War of 1812

Grade Level(s):5" & 8"
Lesson Time 45 minutes

Lesson Plan RationaleMost people have little or no understanding of the War84P.
This lesson is designed to give the learner the basic undéirgjamf the War of 1812. The learner
should be able to explain who, when, where, why and some ofitbemes of the war of 1812.

Technology UsedYou will need a copy of Johnny Horton'’s “Battle of Newl&ans” and some type of
player so the song and lyrics can be heard.

Overview of Instructional Plan:

1. When class begins have students list everything or anytttegdknow about the War of 1812. It will

be most effective if the teacher acts as if they véltdking a grade. You will have to hold your ground as
most students will go into the panic mode (In most classeients will not know very much)

2. Then you can explain that a lot of the students do know sdarenation they just do not know where
it is in their mind.

3. Tell them you are going to let them use the following song,njoHorton’s “Battle of New Orleans,”
to gather additional information. During this song they shotiéhgt to answer the following questions.
Who, when, where, how, why and outcomes of the War of 1812.

Students will probably request a second playing.

4. After listening to the song the teacher will lead awdision of who, when, why, and how and outcomes
of the War of 1812 using the student notes and teacher notes.

5. The Teacher will want to be sure and include the followirngomes.
A. Star Spangled Banner
B. The burning of the Presidents House and Dolly Madison gak@items.
C. Andrew Jackson calls for Tennessee VOLUNTEERS.
D. Andrew Jackson rise to fame
E. Pirates give their help
F. Era of Good Feelings
G. Treaty of Ghent

6. The Teacher needs to explain the reasons for the war
A. Interruption of trade
B. Impressments
C. British Forts in the West
D. Encouraging the Native Americans to attack the colonies.
F. Lack of respect as a nation.
G. War ends in a draw but U.S. feels like it is a silrce the nation stood up to Britain.

7. Supporting Assignments: Have students read their correspoaxing their book.

Assessmentlf time permits assess that day. If not, thentdd the beginning of the next class.
Ask students to answer on a sheet of paper: Who, WheneWlvéry, and outcomes of the War of 1812.
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“The Battle of New Orleans”

Music and lyrics by Jimmy Driftwood: Jimmy Driftwood wasigh school principal and history teacher
who loved to sing, play instruments and write songs. Miftllwod wrote many songs, all for the sole
purpose of helping his students learn about this battle andhosherical events. But this song turned out
to be so popular that it won the 1959 Grammy Award for Sdnbh@ Year (awarded in 1960 for musical
accomplishments in 1959). Johnny Horton also won the 1959 GramrmagdAwer Best Country And
Western Performance for his recording of this song 'Béditle of New Orleans," is about a battle in the
War of 1812, and it became one of the biggest selling hits of B368ents might also be interested to
know that there is a movie called "The Buccaneer" aboutdtiteBbf New Orleans. It is interesting to
reflect on the fact that despite the turbulant early aatiip between England and the American
colonists, our two countries have long since been strongigdiriihe words were written to correspond
with an old fiddle tune called "The 8th of January," ilhithe date of the famous "Battle of New
Orleans".

You can have your students sing along to the song’s music kinglion the following link
(http://kids.niehs.nih.gov/lyrics/battleof.hjm

“Battle of New Orleans”

Well, in eighteen and fourteen we took a little trip

along with Colonel Jackson down the mighty Mississip.

We took a little bacon and we took a little beans,

And we caught the bloody British near the town of New Orleans.

We fired our guns and the British kept a'comin.
There wasn't nigh as many as there was a while ago.
We fired once more and they began to runnin'

down the Mississippi to the Gulf of Mexico.

Well, | see'd Mars Jackson walkin down the street

talkin' to a pirate by the name of Jean Lafitte [pronodnaefeet]
He gave Jean a drink that he brung from Tennessee

and the pirate said he'd help us drive the British in¢he s

The French said Andrew, you'd better run,

for Packingham's a comin' with a bullet in his gun.

Old Hickory said he didn't give a dang,

he's gonna whip the britches off of Colonel Packingham.

We fired our guns and the British kept a'comin.
There wasn't nigh as many as there was a while ago.
We fired once more and they began to runnin'

down the Mississippi to the Gulf of Mexico.

Well, we looked down the river and we see'd the Britishegom
and there must have been a hundred of ‘em beatin' ahnuire
They stepped so high and they made their bugles ring

while we stood by our cotton bales and didn't say a thing.

Old Hickory said we could take ‘em by surprise
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if we didn't fire a musket til we looked 'em in the eyes.
We held our fire til we see'd their faces well,
then we opened up with squirrel guns and really gave a yell

We fired our guns and the British kept a'comin.
There wasn't nigh as many as there was a while ago.
We fired once more and they began to runnin'

down the Mississippi to the Gulf of Mexico.

Well, we fired our cannon til the barrel melted down,

so we grabbed an alligator and we fought another round.

We filled his head with cannon balls and powdered his behind,
and when they tetched the powder off, the gator lost ng.mi

We'll march back home but we'll never be content

till we make Old Hickory the people's President.

And every time we think about the bacon and the beans,
we'll think about the fun we had way down in New Orleans.

We fired our guns and the British kept a'comin,

But there wasn't nigh as many as there was a while ago.
We fired once more and they began to runnin'

down the Mississippi to the Gulf of Mexico.

Well, they ran through the briars and they ran through taelbles
And they ran through the bushes where a rabbit couldn't go.
They ran so fast the hounds couldn't catch ‘em

down the Mississippi to the Gulf of Mexico.

We fired our guns and the British kept a'comin.

But there wasn't nigh as many as there was a while ago.
We fired once more and they began to runnin'

down the Mississippi to the Gulf of Mexico.

Materials

1. Reading for Teachers
a.) General

1.

2.

James MacGregor Burnghe Vineyard of LibertgNew York, 1981)

Paul Gilie,The Making of the American Republic, 1763-181pper Saddle River,
New Jersey, 2006)

Walter A. McDougall Freedom Just Around the Corner: A New American History,
1585-1828New York, 2004)

Edmund MorganThe Birth of the RepubligChicago, 1992)

Eric Nellis, The Long Road to Change: America’s Revolution, 1750-18@8€ario,
Canada, 2007)
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6. Jay Wink,The Great Upheaval: America and the Birth of the Modern Wdiv
York, 2007)

7. Gordon WoodThe Radicalism of the American Revolut{dlew York, 1992)
b.) More Specialized
1. Joyce ApplebyCapitalism and a New Social Order: The Republican Vision of the
1790s(New York, 1984)

2. Bernard Bailyn,The Ideological Origins of the American Revolut{@ambridge,
MA: Harvard University Press, 1967)

3. Richard BeemarBeyond Confederation: Origins of the Constitution and American
National Identity(Chapel Hill: University of North Carolina Press, 1987)

4. Irving Brant, The Bill of Rights: Its Origin and Meanir{gnhdianapolis, IN, 1965)
5. Stanley Elkins and Eric McKitrickThe Age of FederalisiiNew York, 1993)

6. David Hacket FischeRaul Revere’s RidéNew York, 1994)

7. Robert GrossThe Minutemen and Their Wor{New York, 1976)

8. Don HigginbothamThe War for American Independer(®&ew York, 1971)

9. Forrest McDonaldT he Presidency of George Washingtbawrence: University
Press of Kansas, 1974

10. The Presidency of Thomas Jeffergbawrence: University Press of
Kansas, 1976

11. Richard B. Morris,;The Forging of the Union, 1781-1788ew York, 1987)

12. Mary Beth NortonLiberty’s Daughters: The Revolutionary Experience of American
Women, 1750-180@oston, 1980)

13. John ShyA People Numerous and Armed: Reflections on the Military Struggle for
American Independeng¢Blew York, 1976)

14. Michael Stephensoi®atriot Battles: How the War of Independence Was Fought
(New York, 2007)

15. Larry E. Tise,The American Counter Revolution: A Retreat from Liberty, 1783-1800
(Mechanicsburg, Pennsylvania, 1998)

16. Garry Wills, Inventing America: Jefferson’s Declaration of Independd@aaden
City, NY, 1978)

17. Gordon WoodRevolutionary Characters: What Made the Founders Diffefidatv
York, 2006)
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c.) Biographies
1. Charles AkersAbigail Adams: An American Woméxdew York, 2007)

2. Lance BanningThe Sacred Fire of Liberty: James Madison and the Founding of the
Federal Republi¢lthaca, New York: Cornell University Press, 1995)

3. Ron ChernowAlexander Hamiltor{iNew York, 2004)

4. Thomas FlemingDuel: Alexander Hamilton, Aaron Burr, and the Future of America
(New York, 1999)

5. Eric Foner,Tom Paine and Revolutionary Ameri@éew York, 1976)

6. Walter IsaacsorBenjamin Franklin: An American Lif@&New York, 2003)
7. Dumas MaloneJefferson and His Timé vols. (Boston, 1948-1977)

8. David McCulloughJohn AdamgNew York, 2001)

9. Alfred Young,The Shoemaker and the Tea Party: Memory and the American
Revolution(Boston, 1999)

10. Masquerade: The Life and Times of Deborah Sampson,
Continental Soldie(New York, 2004)

Reading for Students
Esther Forbes]ohnny TremairfHoughton, 1943).
This story of a tragically injured young silversmith wéreds up hip-deep in the
American Revolution is inspiring, exciting, and sad. Johsrgysilversmith’s apprentice who is
terribly injured helping the Sons of Liberty. He participatehe Boston Tea Party and withesses
other events in the fight for independence, such as Paul ReRéde and the battles at
Lexington and Concord. An excellent read-aloud, or camsked for a whole group book study.

James Lincoln Collier and Christopher Colligty Brother Sam Is Dea(Scholastic, 1974).

Recounts the tragedy that strikes the Meeker family duhedrevolution when one son
joins the rebel forces while the rest of the familgdrio stay neutral in a Tory town. A Tory
family is shattered when teenager, Sam Meeker joinRéhe| forces to fight for independence.
They later learn that he has been wrongfully execudedtéaling cattle. His younger brother,
Tim, is the storyteller; facing difficult decisionsdtrying to choose between people he loves.
His father dies on a British prison ship, further compiiga®im’s life. Definitely for more
mature readers.

Seymour ReitGuns for General Washingtgriarcourt, 1990).

This book follows the adventure of the mission undertaken by ColomeyH@&ox, from
Fort Ticonderoga to Boston, to bring cannons to the ColonialyAdoining Knox on the trek is
his younger brother, Wil[see Teacher Manual CD for accompanying materials]

Elvira Woodruff, George Washington’s SociScholastic, 1991).
Five kids take a trip through time to the Revolutionary WaiodeThey are taken to the
scene of Washington’s Crossing and participate in the B#tileenton. This is an excellent and
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entertaining adventure story for grades 4-5, which nimstsrical fiction with fantasy[see
Teacher Manual CD for accompanying materials]

Jean Fritz Series (Putnam, Penguin):

Delightful accounts of famous people and events in Araerigstory, these books are
geared for young/intermediate readers to gain understamtihgrgoy reading historical fiction.
There are more titles for other eras than just the Rewohry period.

Titles include:

And Then What Happened, Paul Reve(E>’ 3)

Can’t You Make Them Behave, King Geor{fe?77)

Will You Sign Here, John Hancocki?@96)

Why Don’t You Get a Horse, Sam Adar(is®74)

What's the Big Idea, Ben Frankli2996)

Traitor: The Case of Benedict Arnof2002)

Shh! We’re Writing the Constitutiqid997)

David Catrow, illus. and forewordVe the Kids: The Preamble to the Constitution of the United
StategDial 2002)

Artist and political cartoonist, David Catrow offersligtinctive expression of America’s
most celebrated principles—for citizens of all ageghis illustrative work, Catrow helps young
readers understand that they are a part of our coufdy'sling ideals as expressed in the
Constitution’s Preamble.

Rosalyn SchanzeGeorge vs. George: The American Revolution as seen from Both Sides
(National Geographic, 2004)

A carefully researched, evenhanded narrative with wefted, vibrant, watercolor
illustrations. Schanzer states that her challenge avasam 20 years of history, biography, and
philosophy into a picture book that kids could grasp anoyénphe has been entirely successful.
The introduction sets the tone, introducing both George Washiraagd King George llI,
mentioning their differing views, and noting that every stwayg two sides. The remainder of the
book presents these two sides on spreads that alternatebdhe man and the monarch, with
comparisons of the American and British governmental foviess on taxation, the Boston Tea
Party, and coverage of most of the major battles oRehelutionary War. True to the author’'s
intent, both Georges come off as decent men, with tkeests of their respective countries at
heart. The illustrations are amazing. Almost Brueghelesytteeir detail, they show the major
players as they actually looked. Speech balloons reproduce thievexds of the speakers, with
appended “Quote Sources.” This is a lovely book, showing ltatanquiry at its best:
consideration of both sides, a sound research basis, atnilmitsources, and interesting writing.
Written at a higher level than Jean FritZan't You Make Them Behave, King Geor@@&®nam,
1977), this book provides the perfect meld of instructionalaodlgeneral-interest reading.

School trips & tours/guests/local resources
Fort Loudoun Museum
Museum of Appalachia

Student Activities

Candle dipping

Writing with a Quill

Correspondence letters: “If You Were There...”
Colonial Medicine
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Draw political cartoons
Reenactments
Weaving

Early American crafts
Tea parties

Questions You Might Ask Students
1. Why would John Adams defend the British soldiers who hafired the shots at the Boston
Massacre?

John Adams was a well-known Boston lawyer. John Adamss ialthage, called his defense of
British soldiers in 1770 “one of the most gallant, generoas|lynand disinterested actions of my whole
life, and one of the best pieces of service | ever reddagecountry.” He stated facts to show that the
guartering of British troops enraged the mob, causing thelpgathered to act in a violent matter. The
soldiers reacted in a typical manner, and Adams argaedhiy acted as expected. When six of the eight
men were acquitted, Adams’ law practice sufferedinie, however he was recognized for his bravery in
such a controversial act.

2. What battle was the turning point for the colonists dung the Revolutionary War?

The battle most recognized as the “turning point” of theis/éire Battle of Saratoga. It was a
major victory for the Patriot forces, and convincedrfee and Spain that the War was a worthwhile
investment by providing supplies and monetary assistanceo Ija® the Colonial Army confidence that
they could indeed win the war.

3. Why did George Washington fight for the British duringthe French & Indian War?

George Washington, like many other colonists, fought onideeos the British during he French
& Indian War. The war was fought on behalf of the Britislonists, to prevent takeover of lands settled
by the colonists. Washington was recognized early in hescas a true leader, given a position of
leadership over Fort Loudoun in Virginia.

4. Why did women follow the army during the Revolutionary War?

Many women followed their husbands in the war effort becthesedid not have any other
means of support while their husbands were gone. They alsbdgltould help the war effort by
providing care and services to the soldiers, such as coalk#aging, and nursing duties.

5. Why was the Declaration of Independence written?

The Second Continental Congress wrote the Declaratiordependence had three main ideas.
The first section told why the Declaration was necessergll other attempts at peaceful negotiation had
been rebuffed. The second part listed the grievances oblbeists. The third section listed the colonists’
ideas for government.

6. What are the three branches of government, and what tkeir role in the government?
Legislative: Makes laws-comprised of the House of Reptatess and the Senate
Executive: Carries out the laws-comprised of the Presatehiice President
Judicial: Makes sure the Constitution is followed-compriseti@Supreme Court

7. What was the purpose of the Bill of Rights?

The Bill of Rights is the first ten amendments to the<tiartion. It was necessary for the passage
and ratification of the Constitution, because many repratees to the Constitutional Congress felt the
rights of Americans had to be protected, and the newn@tgovernment would not become a monarchy.
The amendments protect rights such as freedoms of spekgion; & the press; other rights include
rights at trials, due process, illegal search & sejzamd property ownership.
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Questions You Might Be Asked by Students
1. Did they really drink tea at the Boston Tea Party?

The Boston Tea Party was named because the coloniststdar@verboard into the Boston
Harbor as a protest of unfair marketing. They did natkdite tea.

2. Why did all these people have white hair?
Most of the colonists that we see “pictures” (actuallyiiags) of were wealthy and important
men. A sign of prominence was wearing a powdered wig, Bdlyean formal occasions.

3. Why were women not allowed to fight in the military?

There was one documented instance of a woman actugilyniy in the Revolution. Her name
was Deborah Sampson, a.k.a. Robert Shurtleff. She acimafiaged to fight on battles before being
wounded. In an attempt to keep her secret, she treatedimsnot wound in her leg by digging out the
bullet before the doctor could see. A fever caused hes tmbpitalized, thus revealing her secret. Paul
Revere would write a letter on her behalf to receivaapension. Her husband would be the only man to
get her pension after her death.

4. Was there a real Molly Pitcher?

The lady known as “Molly Pitcher” could be one of many woniamo of the most likely are
Mary Ludwig and Margaret Corbin. Legend has it that M@dlgk up the fight and manned a cannon after
the death of her husband. Many women followed the troopbgese were women present at battle sites.
There have been many commendations given to this charactergh monuments and historical
markers, as well as highways named in her honor.

5. Why were some of the delegates against the Constiturt?

Many of the delegates were concerned that a new nagoxmatnment would have too much
power, and if one leader were appointed to oversee it, sbé& veould be another monarchy. We had just
come through a long war to free ourselves from a king, whydweea want to have another one? The
delegates argued that the peoples’ rights were beingroonised with a strong national government, that
the states needed more power than the national governmeas ¢inly after the proposal of the Bill of
Rights that the ratification of the Constitution could pegte

Technology (Web Sites)

The National Archives: For Educators and Studentswww.archives.gov/education

The National Archives page for Educators and Studems &aariety of engaging resources—primary
sources and activities and training for educators amtests. The Teaching with Documents Lesson
Plans section contains reproducible copies of primary dentsrirom the holdings of the National
Archives, teaching activities correlated to the Natiatahdards for both American History and Civics
and Government, and cross-curricular connections. Teachihgvimary documents encourages a
varied learning environment for teachers and students alatures, demonstrations, analysis of
documents, independent research, and group work becomenaygébe research with historical records
in ways that sharpen students' skills and enthusiashidimry, social studies, and the humanities.

Gilder Lehrman Institute of American History: www.gilderlehrman.org

The Gilder Lehrman Institute’s website serves as anggtéo American history online with rich
resources for educators, designed specifically for K-A@hters and students. The website includes rich
primary source materials, student and teacher resoy@dsasts on numerous historical topics featuring
noted historians, online exhibitions, history slideshowd,rmach more.
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Tennessee History For Kidswww.tnhistoryforkids.org

Tennessee History for Kids is a place to go for both stsdeEnd teachers to go to find information on
Tennessee history. The website includes lesson plans dedélppertified teachers for specific grade
levels K-12, photographs, city and county histories, videadsial tours of numerous local historical
sites, and much more in a user friendly format.

Our Documents: www.ourdocuments.gov

The Our Documents website is a cooperative effort aatipnal History Day, the National Archives
and Records Administration, and USA Freedom Corps. Ouaments tells the fascinating story of
American history through a collection of 100 history-chaggiocuments. Together, these milestone
documents chronicle the centuries of social and politiphkaval as the country struggled to define itself
as a new nation and then to assume its place as a gtaet. Our Documents span American history
from the 1776 Lee Resolution to the 1965 Voting Rights Act (negleotmgurrent documents due to the
fact of historical objectivity when analyzing currentrecent events). Students and teachers can click on
each document to view the document in a high resolutiogagraad read a transcript of the document.
Accompanying each document is a brief historical essayhwirovides both the document’s historical
content and its historical context.

George Washington’s Mount Vernon:www. mountvernon.org
George Washington’s Mount Vernon, the estate in whidivid, includes a virtual tour of the estate and
various lesson plans and resources on both Washington and Wenuon.

Thomas Jefferson Monticello www.monticello.org

Thomas Jefferson’s Monticello, the estate in which hallametop of a mountain near Charlottesville,
Virginia, includes a tour of the estate and various leptms and resources on both Jefferson and
Monticello. Visit the Monticello Classroom for studentideacher and parent resources. The website also
includes materials on the Louisiana Purchase and Lavd<Clark’s exploration of the West.

PBS: Thomas Jeffersonwww.pbs.org/jefferson
PBS’s Thomas Jefferson website, created in conjunctidntiie documentary created by noted
filmmaker Ken Burns, includes lesson plans as well &spiicnary and secondary source materials.

Mass Moments:http://massmoments.org

Mass Moments is a project developed by the Massachbsetiglation of Humanities and includes a rich
collection of primary and secondary sources focusing on Mhassatts’s history. Mass Moments is a
great website for information on events of the AmeriRamolution that occurred in Massachusetts as
well as for information on the Henry Knox Cannon Missiaat giccompanies the book stu@uns for
General Washingto(see above).

National Museum of American History: http://americanhistory.si.edu/
Various primary and secondary resources, as well aanlg@dans and activities from the Smithsonian
Institute Museum of American History that includes eafcthe Eras in the curriculum.

Digital History: http://www.digitalhistory.uh.edu/
Various topics with primary source materials, teacherstudent resources, interactive timelines, maps,
visual history, virtual exhibits, multimedia, and much more.

Epilogue
“Oh God! It is all over! British prime minister Lord Nibr supposedly exclaimed when he
received the news that 8,000 British troops under LordI&h&ornwallis had been trapped and forced to
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surrender at Yorktown on October 19, 1781. On the other sigi®tsoldier James Thacher wrote in his
journal, “This is to us a most glorious day.”

As John Adams so perceptively noted, the “real” AmerReawolution had been going on for
years prior to the outbreak of hostilities (“in the heamnd minds of the people”) before victory actually
was achieved at Yorktown (largely through good luck). Andthet Revolution was by no means over
when the former colonists emerged in triumph from Yorktdwach still had to be done: 1) establish a
government powerful enough to protect individual rights andmpbgent that it took them away, 2)
create a sense of unity and patriotism among peopletaisiethk of themselves as Virginians or
Pennsylvanians or members of other former colonies, Jlissta central government that could enforce
its laws, fashion a national financial policy, estdbli®mestic relations with foreign governments, deal
with the Native Americans, and protect Americans’ ratughts. By 1820, the end of Era 3, most of
those questions had been answered and issues resolved.

But in the post-revolutionary growth and expansion were th#ss#eother issues and problems
that would plague American for years to come, some aftwivould bring on a catastrophic civil war.
That would be the story of future eras, of triumphs @agedies, victories and defeats.

° David McCullough, “What the Fog Wrought,” in Robert Coyled.,What Ifs? of American HistofNew York,
2003), 54; James Thacher “Military Journal,” in Henry St&@dmmager and Allan Nevins, edshe Heritage of
America(Boston, 1951), 184.
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